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1.0 Rational:
North Mead Primary Academy is situated in the Northfield area of Leicester. The school community we
serve has a high level of deprivation (39.5% FSM 2019), a high proportion of children and families who
speak English as an additional Language (75.3% EAL 2019) and a high mobility. We are proud of our school
and the families we serve.
Research shows that reading for pleasure is more important for a child’s cognitive development than
parents’ level of education and is a more powerful factor in life achievement than socio-economic
background.1 At North Mead, we do not believe any barriers should hold our children back and strive to do
whatever it takes to remove barriers to children’s enjoyment of reading.
Low levels of literacy cost the UK an estimated £81 billion a year in lost earnings and increased welfare
spending, impacting on ‘the success of the economy as a whole.2 Adults with lover levels of literacy are
more likely to believe that they have little impact on political processes.3 At North Mead, we believe every
child has the right to access their full potential. We strive to provide a broad and rich reading curriculum
which will raise aspirations and provide cultural capital for our children and their families.
1.

[Sullivan and Brown (2013) Social inequalities in cognitive scores at age 16: The role of reading]
[World Literacy Foundation (2015) The Economic and Social Cost of Illiteracy p. 13]
3.
[OECD (2013) England & Northern Ireland (UK) - Country Note -Survey of Adult Skills first results p. 3]
2.

2.0 Intent
Given the above rational, we strive to ensure every child has a love of reading and every barrier to this is
removed. We aim for every child to be a lifelong reader: able to enjoy and access learning and life, in and
beyond the school curriculum.

3.0 Reading for Pleasure
In light of the research, we believe in a robust reading for pleasure (RfP) pedagogy encompassed four
specific practices: reading aloud, informal book talk and recommendations, and independent reading time
within a highly social reading environment (Cremin 2014). We aim to build an immersive reading ethos and
environment: one which creates, develops and nurtures a robust and sustained RfP pedagogy for our
children. We aim to:
- upskill teachers’ knowledge of children’s literature and other texts
- upskill teacher’s knowledge of children’s reading practices
- embody a robust reading for pleasure pedagogy
- become teachers who read and readers who teach
- develop reading communities within and beyond our school grounds

4.0 Entitlement
At North Mead, we are readers. Pupils are given a variety of reading opportunities as part of our Quality
First Teaching (QFT) of reading including:
Daily
Weekly
Termly
- Whole class reading:
- Class quiz on class
- Accelerated Reader
Novel led curriculum
novel chapters read
Star Reading Test and
- Texts read aloud
- Reading
feedback
- Access to an individual
comprehension
- Teacher assessment
copy of the class novel
lessons (taught skills)
- Visits to the local
- Independent reading
library (RML)
- Access to Accelerated
Reader quizzes (Yr 3-6)
- Access the school
library
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-

-

Cross curricular
reading
Explicit questioning
from adults during
reading times: VIPERS
Feedback from adults

4.1 Novel led curriculum
Books are at the heart of our curriculum from EYFS to year 6. We use a novel led curriculum in which a
wide and broad range of high quality, well researched and carefully chosen books are used as the stimulus
for each topic. Our chosen books have been selected to ensure appropriate challenge and progression
across the school and to foster a love of reading. (See appendix 1: North Mead Novel Progression for further
information.) / (See appendix 2: North Mead EYFS Progress Overview)
4.1.1 Cross curricular reading:
Each book / topic has a Knowledge Organiser detailing cross curricular knowledge to be taught through the
novel / picture book. The books are the basis of English lessons as well as a combination of geography,
history, art and design technology: reading is at the heart of every topic. Our Novel led curriculum has also
been chronologically mapped to ensure teachers and children make links between topics. Teachers also
provide a range of other cross curricular books using their own subject knowledge and knowledge of
literature.
4.1.2 Teachers reading aloud:
At North Mead, staff read aloud to children daily. Research has shown that reading challenging novels
aloud to children, giving them a more engaged uninterrupted reading experience over a sustained period,
repositions ‘poorer readers’ as ’good readers’.4 We have invested a significant amount of money in class
sets of novels: children follow in their own copies of the books to encourage engagement and love of
reading.
4.
[Westbrook, Sutherland, Oakhill, Sullivan (2019) ‘Just reading’: the impact of a faster pace of reading
narratives on the comprehension of poorer adolescent readers in English classrooms.]
4.1.3 VIPERS:
Based on the 2016 assessment content domains, VIPERS is a framework which teachers use to question
children after (and if necessary during – but with care not to interrupt sustained reading) whole class
reading sessions. It is used to promote active reading. VIPERS is an acronym for:
V: Vocabulary
I: Infer
P: Predict
E: Explain
R: Retrieve
S: Sequence or Summarise
Teachers use the North Mead Reading Skills Progression (See Appendix 6) to ask questions and have
children pose questions to one another after reading. Teachers organise a fortnightly quiz on class novels
in which the VIPERS domains are covered. These may be electronic OR paper based to encourage
competitiveness and a love for books.

4.2 Independent reading
Children read individually every day. Time is set aside in the daily timetable for 1:1 reading. Teachers use
this time to listen to readers, question and teach children on a 1:1 basis and recommend next reads for
children. Teachers record which books children are reading and make sure that their book match is correct.
This is done using a variety of assessment techniques: see section 10.0 Reading Assessment. Children
select their own books which are carefully matched to their reading ability using Reading Recovery (RR)
levels and / or books within their Zone of Proximal Development (ZPD). This ensures children enjoy the
books they read. The ZPD was developed by Russian psychologist Lev Vygotsky, and represents the level of
difficulty that is neither too hard nor too easy, and is the level at which optimal learning takes place.
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4.3 Reading Recovery: levelled books
Reading Recovery (RR) is primarily a reading intervention however at North Mead we use the RR book
levelling system to finely level reading books from 1 – 30 and to ensure that children have a finely levelled
individual book match. This ensures children enjoy the books they read for pleasure. Expectations for
children achieving Age Related Expectation at the end of Reception, Year 1 and Year 2 are set out in the
section 10.0 Reading Assessment.

4.4 Accelerated Reader
Accelerated Reader (AR) is a computer program that helps teachers at North Mead manage and monitor
children’s independent reading practice. Termly, teachers perform a STAR reading test. STAR reading is a
computer-based reading assessment program that uses computer-adaptive technology. Children answer
questions which require a multiple-choice answer. The difficulty of questions continually adjusts to a
child’s responses. If correct, the difficulty level is increased; if incorrect, the difficulty level is reduced.
STAR reading assigns children a ZPD (Zone of Proximal Development) range.
Children at North Mead then pick books from the library within their own ZPD range and read them at their
own pace. When finished, children take a short quiz on the computer: passing the quiz is an indication that
they have understood what has been read. AR gives both children and teachers feedback based on the quiz
results which the teacher then uses to help the child set targets and ongoing reading practice. Through
teacher leadership, AR assists with the nurture of a love of reading: both as a hook to keep children
interested and by making sure children access books they can enjoy. Children using AR have a free choice
of the books they read, rather than having one assigned to them: this makes reading an enjoyable
experience as children can choose books based on authors they like or subjects that interest them.
According to Renaissance Learning’s research, children who read at least 20 minutes a day with a 90%
comprehension rate on AR quizzes see the greatest gains. For this reason, children at North Mead have a
minimum timetabled 20 minutes individual reading time daily.
All children in Year 3 – 6 have an AR account. Children in Year 3 – 6 will have both a RR levelled book and
an AR book at all times. Children who have exceeded running records at RR L30 may choose not to have a
RR levelled book. Teachers will still use running records as an assessment tool as necessary. See section
10.0 Reading Assessment for more information.
Further, we believe in rewarding reading effort and progress. In KS1, children are rewarded according to
PM Bench Mark levels reached according to running record assessment (often PM bench mark
assessments). In KS2, children are rewarded according to words read measured in Accelerated Reader.
Please see Appendix 8: North Mead Progression Drive for rewards given.

4.5 Reading comprehension lessons:
Teachers deliver a weekly reading comprehension lesson from the Brilliant Activities for Reading
Comprehension series. The scheme addresses the Programmes of Study for reading comprehension in the
2014 National Curriculum for England for primary schools. (See appendix ?? – National Curriculum
objectives) At North Mead, teachers know it is vital that children understand what they are reading yet, it is
also fundamental that they enjoy what they are reading, so that they grow up to become lifelong readers.
We chose this series as we know it provides children with a variety of engaging, enjoyable texts, including a
range of text types, that will grab their attention and promote a love of reading.
Teachers use the scheme to teach reading comprehension, drawing on teaching strategies from the variety
of techniques used at North Mead. The goal of reading comprehension lessons is for children to complete
activities independently when faced with an unfamiliar text. However, Teachers focus on a specific reading
comprehension skill during the sessions for example: understanding vocabulary in context. This may be
with individual children, a small group or whole class depending on teacher assessment of children’s needs.
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5.0 Early reading in the EYFS and into KS1
At North Mead we follow the Ruth Miskin Literacy (RML) programme which develops communication,
language and literacy skills in a systematic and structured way. We believe that teaching phonics is the best
way for children to become confident readers and writers. During Foundation (and Year 1), pupils receive a
phonics lesson every day where they learn which sound each letter makes and how to build these into
words. (See appendix 3- North Mead Phonics Scheme: showing our long-term plan). Although the plan sets
out an ambitious timescale, graphemes and associated sounds are often taught at a faster pace in line with
children’s readiness to learn. Pupils are taught to write unknown words: pupils stretch out the word
(segmenting) so they can write a letter for each sound. To read unknown words, children learn to say each
sound they can see and then blend them together (blending) to read to whole word. High frequency words
are taught in the order on the long-term plan and have been carefully sequenced to allow maximum impact
on children’s reading and give children quick success in Ditty Books and Reading Recovery levelled books.
To encourage a love of books in EYFS, teachers use a book rich curriculum. Texts have been carefully
chosen based on children’s needs. (See appendix 2 – North Mead EYFS Progress Overview) Children also
access a wide range of high-quality books to take home and read with families. The EYFS learning
environment is book rich to foster a love of reading: books are out at the beginning of every day in class
and are accessible throughout the day.
5.1 Our aims:
Our aim at North Mead Primary Academy, is to ensure that all children leave us as life-long readers. To
enable this to happen, we work on two core areas of reading: word reading and decoding, and language
comprehension (see the 2006 Rose Report on the simple view of reading).
5.2 Phonics in nursery:
Children in the nursery focus on listening and attention, language and vocabulary development and hearing
sounds. Once the children are secure in these areas (usually in the spring term), learning is moved on to Set
1 sounds from RWI.
5.3 Phonics in the foundation stage:
The majority of the children in the foundation stage will work through set 1 to 3 sounds from the RWI
scheme. Phonics is a core element of the teaching of reading in EYFS and is therefore taught daily. Children
are provided with a reading book that is compatible with the phonics sounds they have learnt and they are
encouraged to read this both in school and at home with their adult.
5.4 Phonics in KS1:
By the end of year 1, it is expected that the vast majority of pupils will be secure in all three sets of sounds
from the RWI scheme and will have worked their way through the progression of RWI Ditty Books. As in
the early years, children will take a book home that is compatible to the books that they have been learning
in class. Teachers will also incorporate sounds that are not covered by the scheme as well as ‘real and alien’
words as is required for the end of year 1 phonics screening check. During the autumn term of year 2,
teachers recap the sounds before moving on to spelling rules and application of sounds activities. Children
are also benchmarked in KS1 and, when appropriate, they begin to access Accelerated Reader.
5.5 Organisation and planning:
Children are grouped by ability to ensure that they are being taught the appropriate sounds. Regular
assessments, by both the class teacher, as well as specially trained TAs ensure that these groupings remain
accurate.
5.6 Assessment
EYFS- RWI sounds are assessed within the early years when the children finish a set of sounds.
Year 1- RWI sounds are assessed, PRM Benchmarking and outcomes from reading comprehension lessons.
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Year 2- RWI sounds are assessed for those who require them, PRM Benchmarking and Accelerated Reader
(for some pupils)
KS2- RWI sounds are assessed for those who require them PRM Benchmarking and Accelerated Reader for
all pupils.
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6.0 Interventions:
At North Mead, teachers use high quality teaching of phonics, the novel led curriculum (including cross
curricular reading, reading out loud and VIPERS), independent reading (including RR and AR) and reading
comprehension lessons as the primary strategies for the QFT of reading. We are driven to ensure that all
children in our school become readers and read for pleasure. Therefore, we recognise that for some
children, barriers to reading need to be tackled through intervention. We use the following reading menu
for pupils who are identifies as falling behind (or who are new arrivals – see section 8.0 new arrivals):
Reading Menu:
Lexia
Inference groups

Delivered by:
Class teacher initially / children
work independently
Class teacher / TAs

Reciprocal Reading

Class teacher / TAs

10-minute reading
Additional 1:1
reading
Phonics
Pre and Post Teach
novels

Class teacher
Class teacher / TAs

Limitations

Recommended for fluent decoders (texts
can be matched by age)
Recommended for children 2W and
above (use RR and ZPD levels to select
texts)

Class teacher / TAs
Class teacher / TAs

6.1 Lexia:
Students use Lexia to work independently at their own pace through individualised learning paths to
develop fundamental reading skills in a structured, sequential manner. At North Mead, teachers supervise
initial assessments by the programme before allowing pupils to work on the intervention independently,
daily for a set time period.

6.2 Inference groups
Evidence suggests one in ten pupils who decode satisfactorily, fail to get full meaning and enjoyment from
reading.5 Inference training is a group intervention (4 – 6 pupils) used at North Mead for pupils in KS2 who
decode adequately but fail to get full meaning and enjoyment from their reading. All staff are trained to
deliver Inference groups. Inference groups focus on 6 key skills and is split into 5 minute sections:
1. Background knowledge (activating knowledge)
2. Spotting meaning breakdown and repair
3. Asking questions as an active reader
4. Adding sentences (understanding context)
5. Getting visual
6. Summarising.
5.

[Nation & Snowling (1997) and Cain and Oakhill (2007)]

6.3 Reciprocal Reading
Reciprocal Reading is a Fisher Family Trust (FFT), Education Endowment Foundation (EEF) Toolkit endorsed,
well-researched method used to develop learners’ reading skills, promote higher order thinking, develop
listening and talking, and ensure access to the curriculum for all learners.
Reciprocal Reading is most appropriate for children at an assessment level of a 2W or more. Children
working at or below this level require 1:1 reading with an adult. When used as an intervention, Reciprocal
Reading works best when delivered as frequently as possible. The text/book used for the session needs to
8|Page

be at a reading level the children in the group can read independently: not too easy or too difficult.
Children’s RR level and ZPD should be used. A variety of text types can be used however, all children in the
group need an individual copy. Children can be trained to lead and run sessions independently, initially
using connectors books.
Reciprocal Reading Session
1. Each child in the reading group needs to be assigned a role either predictor, questioner, clarifier,
questioner or summariser. The roles need to be recapped briefly each session so that children are
clear what is expected of them. The children should only read a small section of a text before
pausing and going through each role.
2. Have students read a few paragraphs of the assigned text selection. Encourage them to use notetaking strategies such as selective underlining or sticky-notes to help them better prepare for their
role in the discussion.
3. At the given stopping point, the Summariser will highlight the key ideas up to this point in the
reading.
4. The Questioner will then pose questions about the selection: Unclear parts, puzzling information,
Connections to other concepts already learned etc.
5. The Clarifier will address confusing parts and attempt to answer the questions that were just posed
or check the definition of certain words.
6. The Predictor can offer predictions about what the author will tell the group next or, if it's a literary
selection, the predictor might suggest what the next events in the story will be.
7. The roles in the group then switch and the next selection is read. Students repeat the process using
their new roles.
8. Throughout the process, the teacher's role is to guide and nurture the students' ability to use the
four strategies successfully within the small group. The teacher's role is lessened as students
develop skill

6.4 10-minute Reading
At North Mead, teachers use 10-minute tests as an additional reading strategy to help children struggling
with speed. Tests should be completed independently first. After this, teachers go through the tests
questioning children’s thinking and discussing whether their answers are accurate. Learning takes place in
oral discussions, not necessarily the 10-minute test period. It is vital that children have the chance to edit
their answers after discussion.

6.5 Additional 1:1
Data drops take place at three points through the academic year at North Mead although assessment of
reading should be ongoing. After data drops, data is analysed and pupils are ragged. As far as human
resources allow, all children reading out of year group receive additional, daily 1:1 reading with an adult.

6.6 Phonics
Additional phonic interventions may be needed by pupils falling behind. Teachers at North Mead assess
pupils phonic knowledge, segmenting and blending ability to determine the most appropriate starting point
for a phonics intervention. Phonics interventions follow the RML scheme.

6.7 Pre and post teach
At North Mead, we have deliberately selected a broad and challenging set of texts as the basis for our
curriculum. If children are identified as struggling to access novels, pre and or post-teaching vocabulary is
completed by teachers / TAs.
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7.0 Reading Incentives and Celebrations
We believe in rewarding reading as one of many motivators to encourage children to read for pleasure.
Children in Years 3-6 are rewarded through Accelerated Reader within the programme and in whole school
assemblies when they reach set amounts of words read. We hold reading incentives throughout the year
to encourage children to read more rewarding them with events such as campfires, new books or book
vouchers. We search for opportunities offered to schools to incentivise reading such as volunteer readers,
author visits and free book offers. We work with the local library (Rushey Mead Library) to make sure every
child in Year 1 – 3 is a member of the library. We celebrate national events such as World Book Day across
the school: recent events have included making costumes and having a parade, being sorted into houses by
The Sorting Hat from the Harry Potter series and a poetry competition.

8.0 New arrivals
North Mead has a high pupil mobility. Within an academic year, many new pupils arrive who are new to
the area and often new to the country. Children are welcomed by our EAL leader. Teachers at North Mead
use the DfE Proficiency in English assessment tool to track English development and to consider the needs
of individual children, including their reading needs. Teachers are then able to choose appropriate teaching
strategies or interventions from the reading menu (see section 6.0 Reading Menu).

9.0 Home School Reading
Having books in the home is associated with both reading enjoyment and confidence. Of children who
report having fewer than 10 books in their homes, 42% say they do not like reading and only 32% say they
are 'very confident' readers. For children who report having over 200 books at home, only 12% say they do
not like reading and 73% consider themselves 'very confident' readers. 6
To develop a love for reading and reading for pleasure, we encourage our children to take books home and
read. Children in Nursery, Reception, Year 1 and 2 all have home-school reading journals in which both
teachers and children comment. In KS2, children have access to Accelerated Reader and MyOn accounts
which they can access at home. This enables children to take book quizzes on real books in their own time.
Scores are shared with parents via teacher dojo accounts. MyOn allows the children to access a library of
over 1000 e-books which are filtered and selected for the children according to their ZPD and their reading
interests encouraging them to read for pleasure.
We encourage our children to care for books and return them. We recognise that many of our families
have little or no books at home and so do not track or record what ‘goes home’ beyond recording what
children are currently reading and tracking their reading through Accelerated Reader. We always send
children home with books for school holidays and search out opportunities to access free books for
children.
6.

[McGrane (2017) Progress in International Reading Literacy Study (PIRLS): National Report for England p.
16]

10.0 Assessment and Outcomes
Assessment of reading forms part of our intent to ensure every child has a love of reading. Although we
have three data drops per year at North Mead, reading assessment is ongoing. It is expected that teachers
continually assess children’s reading using a combination of the following:
1. Outcomes from reading comprehension lessons
2. Running records (PM Benchmark resources OR photocopies of ability appropriate texts can be used
to unpick reading behaviours e.g. books within the child’s ZPD.)
3. Outcomes form Accelerated Reader: both book quizzes and STAR reading tests
4. Participation and understanding in class novel reading sessions including VIPERS and fortnightly
quizzes
5. Teacher assessment in 1:1 reading
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6. Outcomes and progress in interventions
Staff are expected to complete North Mead Reading Assessment Grids (See appendix 4: North Mead
Reading Assessment Grids) choosing 6 representative pupils for the class at each data point. Children are
individually tracked by Phase Leaders and the reading lead and actions are taken to ensure progress is
make for all pupils including DA and SEND pupils.

11.0 Appendices:
Appendix 1: North Mead Novel Progression for further information (p11)
Appendix 2: North Mead EYFS Progress Overview (p23)
Appendix 3: North Mead Phonics Scheme: showing our long-term plan (p29)
Appendix 4: North Mead Reading Assessment Grids (p36)
Appendix 5: National Curriculum 2014 Objectives (p42)
Appendix 6: North Mead Reading Skills Progression (p46)
Appendix 7: North Mead Recommended Reads (p47)
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Appendix 1: North Mead Novel Progression for further information

Year 1

Love Ramadan
Yasmeen Rahim and Omar Burgess

Rama and Sita
Malachy Doyle and Christopher Corr

Stanley Stick
John Hegley and Neal Layton

Other Yasmeen Rahim and Omar Burgess Books:

Other Malachy Doyle and Christopher Corr
books:

Other Neal Layton illustrated books:

Hassan and Aneesa Go to Masjid
Hassan and Aneesa Go to Madrasa
Hassan and Anessa Celebrate Eid
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The Dancing Tiger
Tales from Old Ireland
Too Noisy
Sleepy Pendoodle
Antonio on the Other Side of the World
The Bold Boy
Little Chick and the Secret of Sleep
Granny Sarah and the Last Red Kite
Big Pig
Blast Off
Charlie is my Darling

The Rabbit Belongs to Emily Brown
Mammoth Academy
Oscar and Arabella
The Tree
The Story of Everything
Emily Brown and The Thing
Hot Hot Hot

Year 1

George Saves the World by Lunchtime
Jo Readman and Ley Honor Roberts

Peepo!
Janet & Allan Ahlberg

The Grufalo
Julia Donaldson

Other Jo Readman and Ley Honor Roberts books:

Other Janet & Allan Ahlberg books:

Other Julia Donaldson books:

George and Flora’s Secret Garden
The World Came to My Place Today

The Jolly Postman
Funnybones
Burglar Bill
Mrs Lather’s Laundry
My Worst Book Ever
The Baby’s Catalogue
Cops and Robbers
Starting School
My Worst Book Ever
Baby on Board

The Gruffalo’s child
Night Monkey, Day Monkey
Room on the Broom
The Smartest Giant in Town
The Snail and the Whale
Charlie Cook’s Favourite Book
What the Ladybird Heard
Wiggle and Roar
A Squash and a Squeeze

Other books by the same publisher: (Eden Project
Books)
Earthly Treasure - Katie Petty / Jennie Maizeis
A Child’s Guide to Wild Flowers - Charlotte Veake
My First Flower Garden - Katie Petty / Ley HonorRoberts
The Big Green Book - Ian Winton & Fred Pearce
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Year 2

The Darkest Dark:
Chris Hadfield
Chris Hadfield’s other books are aimed at adults.
Other educational space themed books:
Simon Bartrum: Man on the moon
Simon Bartrum: Bob’s Lunar Adventures
Ruth Quayle: Suzy Orbit, Astronaut
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The Baker’s Boy and the Great Fire of
London
Tom and Tony Bradman
Other Tom and Tony Bradman books:
Tom and Tony Bradman books:
Mr Fawkes, The King and the Gunpowder Plot
Titanic Death on the Water

Found
Sally Lloyd-Jones
Other Sally Lloyd-Jones books:
Loved
Thoughts to Make Your Heart Sing
The Jesus Storybook Bible

Year 2

Macbeth
Marcia Williams

Festivals and Celebrations
Sandra Lawrence

Chopsticks
Jon Berkeley

Other Marcia Williams books:

Other Sandra Lawrence books:

Other Jon Berkeley books:

Shakespeare:
Romeo and Juliet
A Midsummer Night’s Dream
The Tempest

Festival and Celebrations
The Atlas of Monsters (Mythical Creatures from around
the World)
The Atlas of Heroes (A World of Heroes from Myth and
Legend)

The Lightning Key
Tiger Eggs
The Palace of Laughter
The Sleeper’s Moon
The Hidden Boy

Charles Dickens:
A Christmas Carol
Great Expectations
Oliver Twist
David Copperfield
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Year 3

Stone Age Boy
Satoshi Kitamura

Escape from Pompeii
Christina Balit

Hindu Stories
Anita Ganeri

Other Satoshi Kitamura books:

Other Christina Balit books:

Other Anita Ganeri books:

Colours
My Hand
Angry Arthur
Millie’s Marvellous Hat
Sleeping in Wolves Clothing
Me and My Cat
Hat Tricks

Adventures of Odysseus (Percy Jackson – Year 5)
The Scarab’s Secret (Red Pyramid – Year 6)
The Lion Illustrated Bible For Children (Found - Year
2)

Sikh Stories
Islamic Stories
Buddhist Stories
Jewish Stories
Christian Stories
Star Stories
Horrible Histories series
Star stories
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Year 3

Brother Eagle, Sister Sky
Susan Jeffers

Our House is on Fire:
Jeanette Winter

Susan Jeffers mostly writes self – help books for adults

Other Janette Winter books:
Biblioburro
Nasreen’s Secret
Malala, a brave girl from Pakistan

Outlaw
Michael Morpurgo
Other Michael Morpurgo books: (7+)

Other Susan Jeffers books:
Hansel and Gretel (Retell)
Other Native American Books:
Hiawatha [Puffin Pied Piper] (Henry Longfellow)
The Very First Americans (Grosset & Dunlap All
Aboard Book)
Grandmother’s Dream Catcher (Becky Ray McCain)
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Other influential young female picture books:
Malala: My Story of Standing Up for Girl’s Rights
(Malala Yusuf with Patricia McCormick)
Malala’s Magic Pencil: Malala Yousafzai
I am Malala (Abridged Quick Reads edition)

Kensuke’s Kingdom
The Fox and the Ghost King
Running Wild
Billy the Kid
Beowulf
Butterfly Lion (Year 4)
Kaspar
Dancing Bear

Year 4

The Butterfly Lion
Michael Morpurgo

The Roman Quests: Escape from Rome
Caroline Lawrence

Marli’s Tangled Tale
Ella Jackson and Laura

Other Michael Morpurgo books: (9+)

Other Caroline Lawrence books:

Farm Boy
The War of Jenkins' Ear
Running Wild
Born to Run
Friend or Foe
King of the Cloud Forests
An Elephant in the Garden
Why the Whales Came
Alone on a Wide Wide Sea
The Wreck of the Zanzibar
The Amazing Story of Adolphus Tips
Escape from Shangri-La
War Horse (Year 6)
A Medal for Leroy

The Roman Quests Series:
Escape from Rome (Book 1)
The Archers of Isca (Book 2)
Death in the Arena (Book 3)
Return to Rome (Book 4)

Other Ella Jackson and Laura Collwood (Wild
Tribe Heroes) books:
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The Secrets of Vesuvius
The Roman Mysteries Series (12 books)

Nelson’s Dangerous Dive
Duffy’s Lucky Escape
Buddy’s Rainforest Rescue

Year 4

The Iron Man
Ted Hughes

We are Sikhs
My Religion and Me (Series)

Other Ted Hughes books:

Other My Religion and Me books:

How the Whale Became: and Other Stories
The Tiger Boy
The Dream Fighter and Other Creation Tales
The Mermaid’s Purse (Poems by Ted Hughes)
Ted Hughes Stories for Children

We are Hindus
We are Christians
We are Muslims
We are Jews
Other Sikh books:
My Sikh Faith (My Faith)
An Illustrated Introduction to Sikhi
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Harry Potter and the Philosopher’s
Stone
J.K Rowling
Other JK Rowling books:
Harry Potter and Chamber of Secrets
Harry Potter and the Prisoner of Azkaban
Harry Potter Series
Fantastic Beasts (Year 6)

Year 5

Percy Jackson and the Lightening Thief
Rick Riordan

How to be a Pirate
Cressida Cowell

The Good Samaritan
Sophie Piper

Other Rick Riordan books:

Other Cressida Cowell books:

Other Sophie Piper books:

Percy Jackson (series)
The Sea of Monsters
The Titan’s Curse
The Battle of the Labyrinth
The Last Olympian

How to Train Your Dragon series:
How to Train Your Dragon (2004)
How to be a Pirate (2004)
How to Speak Dragonese (2005)
How to Cheat A Dragon's Curse (2006)
How to Twist A Dragon's Tale (2007)
A Hero's Guide to Deadly Dragons (2008)
How to Ride a Dragon's Storm (2008)
How to Break a Dragon's Heart (2009)
How to Steal a Dragon’s Sword (2011)
How to Seize a Dragon’s Jewel (2012)
How to Betray a Dragon’s Hero (2013)
How to Fight a Dragon’s Fury (2015)

My Baptism
Prayers for a Better World
Jesus is Born
The Lion Read and Know Bible

Heroes of Olympus (series):
The Lost Hero
The Son of Neptune
The Mark of Athena
The House of Hades
The Blood of Olympus
The Kane Chronicles Series (Year 6)
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Year 5

The Kapok Tree
Lynne Cherry

Grandad’s Island
Benji Davies

Stormbreaker
Anthony Horowitz

Other Lynne Cherry books:

Other Benji Davies books:

Other Anthony Horowitz books:

A River Ran Wild
The Armadillo from Amarillo
How Groundhog’s Garden Grew
Flute’s Journey
The Dragon and the Unicorn

Storm Whale
The Grotlyn
Grandma Bird
Tad
Sudden Hill
Goodnight Already

Alex Rider series: Stormbreaker, Point Blanc,
Skeleton Key, Eagle Strike, Scorpia, Ark Angel’
Snakehead’ Crocodile Tears’ Scorpia Rising, Russian
Roulette, Never Say Die
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The Diamond Brothers series: The Falcon’s Master,
Public Enemy Number Two, South By South East.
The Blurred Man
The French Confection

Year 6

The Red Pyramid
Rick Riordan (Orpheus Collar graphic
novel adaption)
Other Rick Riordan books:
Percy Jackson series (Year 5)
Heroes of Olympus series:
The Lost Hero
The Son of Neptune
The Mark of Athena
The House of Hades
The Blood of Olympus
The Kane Chronicles series: (Also available as Graphic
Novels – adaptions by Orpheus Collar)
The Red Pyramid
The Throne of Fire
The Serpent’s Shadow
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War Horse
Michael Morpurgo

Planet Omar
Zanib Mian

Other Michael Morpurgo books: (9+)

Other Zanib Mian books:

Farm Boy
The War of Jenkins' Ear
Running Wild
Born to Run
Friend or Foe
King of the Cloud Forests
An Elephant in the Garden
Why the Whales Came
Alone on a Wide Wide Sea
The Wreck of the Zanzibar
The Amazing Story of Adolphus Tips
Escape from Shangri-La
War Horse (Year 6)
A Medal for Leroy

The Muslims
Migo And Ali: Love For The Prophets
Never Too Small
Oddsockosaurus
I Promise

Year 6

Fantastic Beasts
J.K Rowling

Azzi in Between
Sarah Garland

Seasons of Splendour
Madhur Jaffrey

Other JK Rowling books:

Other Sarah Garland books:

Other Madhur Jaffrey books:

The Tales of Beedle The Bard
The Crimes of Grindelwald
Fantastic Beasts The Original Screenplay
Quidditch Through The Ages
Harry Potter and the Cursed Child

Eddie’s Tent and How to Go Camping
Coming to Tea
Eddie’s Garden and How to Make Things Grow

Climbing the Mango Trees
Robi Dobi
Market Days

Harry Potter Series (See Year 4)
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Other children’s books themed on refugees:
The Journey (Francesca Sanna)
The Seeds of Friendship (Michael Foreman)
My Name is Not Refugee (Kate Milner)
The Silence Seeker (Ben Morley)
The Boy At the Back of the Class (Onjali Rauf)

Appendix 2: North Mead EYFS Progress Overview
Nursery
Books/Texts Used
How do you Feel?

Genre/Purpose
Narrative
Orally retell the story

Oliver’s Vegetables
Oliver’s Fruit salad

Overlearn the story (Orally)
Talk about favourite characters. (Adults to record)

Tizzy 1

Sensory play

‘Head, shoulders, knees and toes’

Talk about key characters and what happened?

Autumn 1

Monkey Puzzle

Narrative
Orally retell the story

Overlearn the story with some actions
Sequence the story with pictures, what happened next?

The Gingerbread Man

Mark making

Dream Snow

Emergent writing
Sequence the story and label pictures with initial sounds.

The Snowman
‘5 little ducks’

Autumn 2

Mark making

Meg & Mog

Father Christmas needs a wee
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Motor skills practice

Tizzy 2
‘I’ve got a body’
Tizzy 3

Form/Outcome
Discuss different feelings and when we might feel them.

Tizzy 4
‘We wish you a merry Christmas’

Recount

Order the sequence of events
Emergent writing

Tizzy 5

Narrative
Innovate the story

‘Twinkle, twinkle little star’

Describe story setting, character and main events.
Re-tell story.

Character description
Tizzy 6
‘5 speckled frogs’

Group write a character description of the greedy caterpillar.
Recount

Spring 1

The Very Hungry Caterpillar
The Very Busy Spider

Independently draw on a storyboard focus who, what, when and where.
Explain

Norman the Slug
Tizzy 7

Group write a diary of what he ate, when.

Label the life cycle of the butterfly.
The life cycle of a frog.

Narrative
Innovate the story

Rhyming words with pig etc
Label a picture from the text using initial sounds.

Dingle Dangle Scarecrow
Setting description – ‘we can’t go over it, we can’t go under it…’
Tizzy 8
Non fictions
‘5 naughty monkeys’
The 3 Little Pigs

Retell the story using pictures form the story
Recount
Retell the story

Group write the order of events, sticks, straw then brick house.
Children to fred talk the key words h-ou-se. b-r-i-ck. P-i-g

Instruct
(discuss)

Group discussion, how to build a strong house

Recount
To retell
To describe

Retell the story using actions ‘it’s too big’

We’re going on a Bear Hunt

Spring 2

The Gruffalo’ Child
‘Old MacDonald had a farm’

Summer 1

Dear Zoo
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Tizzy 9

Describe your favourite animal
Draw favourite animal and write a simple caption

Mr Wolf and the Enormous Turnip
Sequence pictures and write a simple caption – using initial sounds
The 3 Billy Goats Gruff
Elmer

Aliens love underpants

Summer 2

‘5 Little men in a flying saucer’
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Non fiction

Character diary – I am Elmer, I am sad because
Where do animals live?

Narrative

Alternative ending – discussion point, group write listening for initial sounds

Narrative – retell
Setting, character
development

Retell the story orally – adult to record, listening for initial sounds.

Whatever Next
Non-fiction

Adult to model cursive letter formation. Children to copy.
Order story board (Alan Peat story board) and label where appropriate.
Compare fiction and non-fiction real life

Q Pootle
Space books, compare planets and discuss what life is like in space.

Reception
Books/Texts Used
Starting School

Genre/Purpose
Narrative

There’s a house inside my Mummy
Owl Babies‘

Retell
Adult to model cursive letter formation. Children to copy.

‘Dingle Dangle scarecrow’

Autumn 1

Eid Mubarak

Recount

Diary – I like school because, using initial sounds that they hear
Narrative
Retell the story
Recount

‘Diwali Festival of Light’ (Song)
The Gingerbread Man

Non-fiction

Stick Man
The Jolly Christmas Postman
Santa is coming to Leicester

Autumn 2

Overlearn the story(Orally)
Sequence getting ready for school – group write

Conkers (Assembly song)

Funnybones
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Form/Outcome
Overlearn the story and (Orally)
Draw and label a picture of yourself
Draw and label your family

‘It was on a starry night’
Nativity

The Gingerbread man, what do you think might happen next?
Overlearn the story
Character description, what is the fox like? What does the old man look like?
Alternative ending, what would happen if? Children to write key words from the
story, using robot arms to segment the words.
Label the photo of the nativity – “I was Joseph” – “I was an angel.”
Overlearn the Nativity story (Orally)

The Christmas story
Christmas cards - write names of familiar people
Non fiction

Label skeleton
Pumpkin Party write up. Use sounds to form a simple sentence, using some HFW
learnt.

‘Together’ (assembly song)

Non-fiction

The easter story

To retell the story

Retelling the story using puppets, then turning speech into words to write down.

To create a character
description

Use Vocabulary and forms of speech that are influenced by their experiences of
books.

‘1, 2, 3 Its good to be me’
What the ladybird heard
The Bad Tempered Ladybird
Super Worm

Spring 1

Enrichment – The Botanical
Gardens
The Easter Story

Enjoys an increasing range of books.

Recount

Narrative

Character speech/ thought bubbles
A recount of what they did on the trip - Use sounds to form a simple sentence,
using some HFW learnt.

Handa’s Surprise

Various writing opportunities based on traditional well known stories, .e.g, what
fruit do we prefer to eat?

Dear Zoo

Use HFW to write own sentences.

The Little Red Hen

Alternative ending. Act out the story and change what was stolen .
Diary of a chick - Chicks speech bubbles

Enrichment – Chick eggs
Explain

Chick experience. “it was an egg, it was in an incubator.”
Writing rules for looking after the chicks/rabbits

Su
m
me
r1

Spring 2

How do you look after a dog?

Old MacDonald had a farm
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Instruct

How do we look after eggs so that they hatch? Group write and model. Children to
write their own sentence of what chicks need.

Narrative

Character description, what is the giant like? What does he look like?

Discuss

Was it right of Goldilocks to go into the bears’ house? Why?

Recount

Various writing opportunities based on traditional well known stories, .e.g, what
else could jack have found at the top of the beanstalk? What else could she have
eaten at the 3 bears’ house?

Jack and the Bean Stalk
Goldilocks and the Three Bears
Little Red Riding Hood

Use HFW to write own sentences.
Enrichment - the animal
experience

Alternative ending. Act out the story and change what was found.
Diary from characters in the story – goldilocks apologising
Animal experience write-up
What’s your favourite animal?

Non-fiction

Write letter to Zoo
Life-cycle of Butterfly

Instruction

Summer 2

Grown own bean plants - Label beanstalk
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Pirates love Underpants

Narrative

Overlearn the story (Orally)

The Gruffalo

To create a character,
setting and ending

Sequence the story and write a caption

Peace at last

Message in bottle

Whatever Next

Character description
Innovated the characters, setting, what they ate

Appendix 3: North Mead Primary Academy Phonic Scheme
Nursery
Year Group &
Duration/
Frequency
Nursery
Autumn Term

Pre reading skills
•
•
•
•
•
•
•

Nursery
Spring and
Summer
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Aspect 1: General sound
discrimination – environmental
sounds
Aspect 2: General sound
discrimination – instrumental
sounds
Aspect 3: General sound
discrimination – body percussion
Aspect 4: Rhythm and rhyme
Aspect 5: Alliteration
Aspect 6: Voice sounds
Aspect 7: Oral blending and
segmenting
m, a, s, d, t

Read
Write Inc
Set

Phonics
•
•
•
•
•
•
•
•

Spelling/robot arms
blending/caption reading

listening activities:
Including songs,
stories and rhymes.
Distinguish between
speech
Sounds.
Blend and segment
words orally.
Recognise spoken
words that rhyme.
Provide a string of
rhyming
Words.
Writing single graphemes
as they are taught in
order of the scheme

High Frequency
words

Reception
Year Group
&
Duration/
Frequency
2 weeks

Read
Write
Inc Set

Phonics

1

m, a, s, d, t

FS2
2 weeks
(4)

1

i, n, p, g, o

2 weeks
(6)

1

c, k, u, b

2 weeks
(8)

1

f, e, l, h, sh

2 weeks
(10)

1

r, j, v, y, w

31 | P a g e

Spelling/blending/caption reading

•
•
•
•
•
•
•
•
•
•
•
•
•
•

Man mum mad mud jam
Man mad ham jam sam
Sad Sam sat sit
Dad did doll dig
Tom cot got tap top
In sit pin tip
In on and pin nap
Pin pop pat pan
Pig gap dig got dog
On not top got dog
Cat cot can cap top gap top gap
Kit back key sack
Mud cup cut jug tug dut tup
Bin bad bed lob pod dob

•
•
•
•
•
•
•
•
•
•

fun fat fit fan fab
hen met get jet red pen
lip log let sell bell well
hen hit hop hat hand hod
Ship shop fish shed shin
red run rat rag rip
Jet job jog jam jop jof
Vet van vop vaf
Yak yes yet yum yup yuf
Win wish web wig wom wib

High Frequency words

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

a
me
at
is
if
it
I
little
the
look
on
see
we
go
an
you
dad
mum
are
said
here
come
and
to
up

Books

Ditty Red RWI

Ditty Red RWI

Ditty Green RWI

Ditty Green RWI

Ditty Purple RWI

3 weeks
(13)

1

th, z, ch, qu, x, ng,
nk

•

2 weeks
(15)

2

ay, ee, igh, ow

•
•
•
•

Thin thick this thumb three thif
thop
Zip zig zog zoo zap
Choc chop chin chat chon chib
Queen quit quick quig quib
Fox box mox hox
Thing sing wing king bring kang
wong
Think sink rink wink link stink
yonk
Play day may way say spray
See three been green seen sleep
High night light fright bright might
Blow snow low show know slow

2 weeks
(17)

2

Oo, oo, ar, or

•
•
•
•

Too zoo food pool moon spoon
Took look book shook cook foot
Car start part star hard sharp
Sort short horse sport fork snort

2 weeks
(19)

2

air, ir, ou, oy

•
•
•

Fair stair hair air chair lair
Girl bird third whirl twirl dirt
Out shout loud mouth round
found
Toy boy enjoy
bend, mend, hump, bent, damp.

•
•
•
•
•
•

1 week
(23)

1&2

Practise
recognition and
recall of RWI set 1
&2

2-3 weeks
(22)

1, 2 & 3

Consolidate
previously
learned digraphs
in RWI set 2
ea, oi, a-e
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•
•
•

•
•

spin, speck, stop
track, twin, clap, glad, gran, glass

•
•
•
•
•

in
big
too
for
no

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

by
off
down
there
went
he
she
be
into
help
they
like
all
his
this
some
got
with
came
your
I’m
very
it’s
what
will

•
•
•
•
•

so
looked
was
can
my

Ditty Purple RWI

Ditty Pink RWI

Ditty Pink RWI

Ditty Orange
RWI

Ditty Orange
RWI

•
•
•
•
•

not
had
out
as
when

Ditty Orange
RWI

FS2
1 week
(24)

1 week
(25)

2 weeks
(27)

FS2
11 weeks
(38)
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1, 2 & 3

1, 2 & 3

1, 2 & 3

1, 2 & 3

Practise
recognition and
recall of
graphemes in
RWI set 1 & 2
i-e, o-e,

•
•
•

nice, time, ride, pipe, mice, kite
smile, invite, slide, inside,
shine, bride

•
•

Practise
recognition and
recall of
graphemes in
RWI set 1 & 2
u-e, aw
Practise
recognition and
recall of
graphemes in
RWI set 1 & 2
are ur, er, ow

•

rope, hope, note, poke, hose,
broke, phone, alone, globe, remote,
throne
cube, tube, tune, June, rude, rule,
cute, dude, mule,
flute, prune, brute, salute

Consolidation and
application

•
•
•
•
•

saw, paw, raw
claw, fawn, draw, lawn
care, bare, dare, fare, hare, mare,
rare,
glare, stare, scare, snare, spare,
aware

•
•

burn turn, lurk, curl, surf, hurt, fur
burger

•
•
•
•

her
nerd
after, bigger, butter, faster, slower,
different

• cow, how, now, wow
• howl, gown
• growl, clown, frown
Consolidation, revision and application of
blending ccvc, cvvc and two syllable words
linked to spelling scheme week 27 - 38

•
•
•
•
•

could
her
saw
now
have

•
•
•
•
•

back
do
him
day
oh

•
•
•
•
•

then
were
them
don’t
from

•
•
•
•
•
•
•

Mr
Mrs
make
that
called
about
made

Ditty Yellow
RWI

Ditty Yellow
RWI

•
•
•
•
•
•
•

asked
children
people
house
old
their
just

Ditty Yellow
RWI

•
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time

KS1
Year Group &
Duration/
Frequency
4 weeks

Read
Write
Inc Set
3

Phonics

ee, ea,
oy, oi
ay a_i
igh, i_e

Spelling/Freddy Words
blending/caption reading
•
•
•
•
•
•
•
•

4 weeks
(8)

3

ow, o_e
oo, u_e
or, aw
air, are

•
•
•
•
•
•
•
•

4 weeks
(12)
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3

ir, ur, er
ou, ow,
ay,ai,a_e

•

See three been green seen
sleep
Clean dream seat scream
real
Toy boy enjoy
Join voice coin
Play day may way say spray
Make cake name same late
date
High night light fright bright
might
Smile white nice like time
hide
Blow snow low show know
slow
Home hope spoke note
broke phone
Too zoo food pool moon
spoon
Tune rude huge brute use
June
Sort short horse sport fork
snort
Saw law dawn crawl paw
yawn
Fair stair hair air chair lair
Share dare scare square
bare
Girl bird third whirl twirl
dirt

High Frequency words
•
•
•
•
•
•
•

•
•
•
•
•
•

•

Teach Letter names throughout
the year
Sing alphabet songs throughout
the year
Teach reading the words
oh, their, people, Mr, Mrs, looked,
called, asked
Teach spelling the words said, so,
have, like, some, come, were,
there

Ditty Blue RWI

Practise reading and spelling words
with adjacent consonants
and words with newly learned
graphemes
Teach reading the words water,
where, who, again, thought,
through, work, mouse, many,
laughed, because, different,
any, eyes, friends, once, please
Teach spelling the words little,
one, do, when, what, out

Ditty Blue RWI

Practise reading and spelling words
with adjacent consonants and

Ditty Grey RWI

ow, o_e, oa

•
•
•
•
•
•
•
•
•
•

2-3 weeks
(15)

3

ew, oo, u_e
ire
ear
ure

•
•
•
•
•
•

1 week
(16)
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Ph, e_e zh in
words such as
treasure

•

Burn turn spurt nurse purse
hurt
Never better weather after
proper corner
Out shout loud mouth
round found
How down brown cow town
now
Play day may way say spray
Make cake name same late
date
Snail paid tail train paint
rain
Blow snow low show know
slow
Home hope spoke note
broke phone
Goat boat road throat toast
coat
Too zoo food pool moon
spoon
Tune rude huge brute use
June
Chew new blew flew drew
grew
Fire hire wire bon/fire
in/spire con/spire
Hear dear fear near year
ear
Pure sure cure pic/ture
mix/ture crea/ture fu/ture
ad/ven/ture temp/er/a/ture
• photo, phonics, phase
these, even, theme, complete
• treasure, vision, measure,
pleasure

•

words with newly learned
graphemes.

•
•

Teach HFW’s:
don’t, day, here, old, house, made,
saw,
I’m, about, came, very, by, your,
make, put and time

•

•
•

Teach spelling the words oh, their,
people, Mr, Mrs, looked,
called, asked

•

Revise reading and spelling highfrequency words – first 100 in
order of frequency

•

Practise reading and spelling
polysyllabic words

•

Numbers: one, two, three, four,
five

Ditty Grey RWI

Expectation
that all ch. on
RR levelled
books

4 weeks
(20)

2 weeks
(22)

Alternative
pronunciations of
graphemes:
a, e, i,, o, u

2 weeks
(24)

Alternative
spellings for
Phonemes:
ch, j, m, n, r

2 weeks
(26)

Alternative
spellings for
Phonemes: z, u, i,
ear
Homographs

2 weeks
(28)
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Alternative
pronunciations of
graphemes: ch, c,
g, er, a, y, ou, ey

•
•
•
•
•
•
•
•
•

chin, school, chef
cat, cent, cell
got, giant, gym, magic
farmer, her, stern, herbs
hat, what,
yes, by, very
out, shoulder, could, you
money, they, grey, obey

hat, acorn, fast, was, bacon,
path
• bed, he, me, the, recent
• tin, find, mind, mild, behind
• hot, no, so, old, cold, both
• but, unit, music, duty, unicorn
• Picture, adventure, creature
• Fudge, hedge, bridge
• Lamb, comb, thumb
• Knock, know, knee
• Wrap, wrong, write
• Please, cheese, noise
• Some, done, son
• Happy, sunny, monkey
• Cheer, deer, here
• Wind the bobbin up!
• She will read it to her little
brother.
• The wind blew the leaves off
the trees.
• You have to bow when you
meet the queen.
• He read about the frightening
monster.
• Robin Hood used a bow and
arrows.

•
•
•
•

Numbers: six, seven, eight, nine,
ten
Eleven, twelve, thirteen, fourteen,
fifteen
Sixteen, seventeen, eighteen,
nineteen, twenty
Monday, Tuesday, Wednesday,
Thursday, Friday, Saturday, Sunday
•

Months of the year

Revise reading and spelling all Year 1 Tricky
Words to date over the next 4 weeks

Over the next 12 + weeks practise reading
high-frequency words – next 100 + (from
200 list) in order of frequency up to 10 per
week.

Expectation
that all ch. on
RR levelled
books

Expectation
that all ch. on
RR levelled
books

Expectation
that all ch. on
RR levelled
books
Expectation
that all ch. on
RR levelled
books
Expectation
that all ch. on
RR levelled
books

10 weeks –
can be taken
as necessary
throughout
the year
and/or as a
block at the
end of the
year
2 weeks
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Consolidation of all year one work

•
•

ed suffix
ing suffix

3 weeks
(5)

• er suffix
• est suffix
• ful suffix
• ck suffix
• ke suffix

2 weeks
(7)
3 weeks
(10)

•
•

ly suffix
Y suffix
• s
• es
• ment
• ness
• ves

Teaching past tense:
• rounded, helped, turned,
begged, hissed, wanted,
sorted, hummed, waded,
washed, hated, greased, lived,
robbed, rocked, laughed,
called, roasted, jumped
• helping, sorting, washing,
laughing
• better, colder, longer,
stronger
• coldest, longest, strongest
• playful, hopeful, wishful,
restful
• back, lock, chick, lick, stuck
• take, bake, smoke, like, brake
• suddenly, happily, sadly, lately
• funny, smoky, sandy
• cats, runs, dogs, sweets
• catches, bushes, passes,
benches
• payment, development
• darkness, happiness
• knives, leaves, loaves

Over the next 10 weeks teach spelling
HFW’s from next 200 list – 10 per week

Expectation
that all ch. on
RR levelled
books

Expectation
that all ch. on
RR levelled
books

Expectation
that all ch. on
RR levelled
books

Expectation
that all ch. on
RR levelled
books

Appendix 4: North Mead Reading Assessment Grids

I locate some pages / sections of interest.
I understand what I read and can retell it in sequence (e.g. talk through story
maps)
I talk about word meanings and I link new meanings to these
I check the text makes sense to me as I read and I self-correct when I make
mistakes.
I make inferences on the basis of what is being done.
I am beginning to link what I read or hear read to my own experiences
I identify simple features of key stories and simple non-fiction.
I am becoming very familiar with key stories, fairy stories and traditional tales and I can
retell them.
I listen to and discuss a wide range of stories and non-fiction
I can explain clearly what I understand when someone reads to me.
I am learning to appreciate rhymes and poems and I can recite some by heart.
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Word reading
Decoding skills
Comprehension strategies

I respond speedily with the correct sound for graphemes for all 40+ phonemes
including alternative sounds for graphemes
I can read phase 2 graphemes and words with these in
I can read phase 3 graphemes and words with these in
I can read phase 5 graphemes and words with these in
I read exception / tricky words from phase 2 to phase 5 and spot unusual letter sound
correspondences.
I read words containing graphemes I know that have endings -s, -es, -ing,-ed, -ed, -er,
and -est
I read words with more than one syllable that contain graphemes I know
I check that what I say matches the expected letters and graphemes across the
word.
I read words with missing letters and understand the apostrophe shows there is a
missing letter e.g. I'm, I'll, we'll
I repeat words or phrases to check / confirm or problem - solve
I re-read sentences and books to build up fluency and confidence in word reading
I show awareness of a range of punctuation marks.

Responses to text

Responses to
text

Comprehension
strategies

Decoding
skills

Word reading

Year 1
I use phonic knowledge to decode books accurately that have the phoneme /
grapheme correspondences in that I know
I use phonic knowledge to help me to decode words from RR L17 to RR L20

Year 2
I use phonic knowledge to decode new text from L19 - L24 (RR) / automatically
and fluently
I sound out new words quickly in my head including words with alternative
phonemes for graphemes
I read words of two or more syllables using a range of graphemes
I read words with common suffixes ed, ing, est, er, ful
I read a range of common exception / tricky words
I say which part of the word is tricky
I read most words except new or unfamiliar words without having to sound and
blend out loud.
I check that the text makes sense to me as I read, thinking does it look right and
make sense and I correct my mistakes
I re-read books with fluency, expression and intonation
I am developing my skills to read silently or quietly to myself with increasing speed and
independence.
I use punctuation to help me to read with expression and to keep track of
information in longer sentences.
I am developing my skills to skim read text and scan to find information and ideas.
I predict what might happen on the basis of what I have read so far
I recall specific information from my reading or look back at the text to find
information
I discuss the sequence of events in books and how information is related
I make simple inferences on the basis of what is being said and done
I talk about and clarify the meanings of words, linking new meanings to what I already
know
I use knowledge I already have to help me to understand text.
I answer and ask questions about what I read
I listen to and can talk about different texts including what I like and don't like
I know and can recite poems with appropriate intonation to make the meaning
clear.
I talk about my favourite words and phrases and identify familiar patterns in language
I recognise simple recurring literary language in stories and poems
I talk about how non-fiction books are structured e.g. contents, index, glossary,
titles, sub title

I sustain interest in longer texts, returning to them easily after a break
I use my developing knowledge about root words, prefixes and suffixes to help me
to understand the meaning of new vocabulary.
I explain the meaning of words in context
I ask about the meanings of words I don't understand
I make simple connections within a text
I predict what might happen from details that are stated and implied
I find and record information from non-fiction texts
I check the text makes sense to me
I ask questions to improve my understanding of a text
I identify main ideas taken from a paragraph and summarise these
I make inferences such as inferring characters' feelings and thoughts from
their actions or from what they say.
I find evidence from the text to help me to show my understanding.
I understand what I read in books and can discuss this including expressing
opinions about what I have read.
I identify themes in a range of books.
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Word reading
Decoding skills

I use the range of punctuation accurately at the end of the sentence and
commas within sentences to help to read with expression
I re-read sentences from the beginning if I stopped to decode a difficult word to
maintain the sense and my understanding of it
I read silently most of the time and am developing better pace in reading.

Resp
onses
to
text

Comprehension strategies

Decoding skills

I notice mistakes I make in my reading using meaning, language structures
and visual information and correct myself as a result

Comprehension strategies

I break words into syllables to decode unknown words speedily

Year 4
I use what I know about root words, prefixes and suffixes to help me to read
aloud with fluency, understanding and expression. L29 – 30+ (RR) / ZPD 3.0 –
4.0+
I read a wider range of common exception / tricky words and I can see what
makes them tricky.
I break words into different sized chunks, including syllables, to decode
unknown words
I notice mistakes I make in my reading and correct them because the text
doesn't make sense using meaning, language structure and visual
information
I use the range of punctuation accurately both at the end of the sentence and
within the sentence to help expression and understanding
I re-read sentences from the beginning if I stopped to decode a difficult word to
maintain the sense and my understanding of it
I use my developing knowledge about root words, prefixes and suffixes to help me
to understand the meaning of new vocabulary.
I explain the meaning of words in context
I ask about the meanings of words I don't understand
I make simple connections within a text
I predict what might happen from details that are stated and implied
I find and record information from non-fiction texts
I check the text makes sense to me
I ask questions to improve my understanding of a text
I identify main ideas taken from a paragraph and summarise these
I make inferences such as inferring characters' feelings and thoughts from
their actions or from what they say.
I find evidence from the text to help me to show my understanding.
I use my developing knowledge about root words, prefixes and suffixes to help me
to understand the meaning of new vocabulary.
I understand what I read in books and can discuss this
I find and record information from non-fiction texts

Respons
es to
text

Word reading

Year 3
I use my developing understanding about root words, prefixes and suffixes
to help me to read aloud with increasing fluency and understanding. L25 – 28
(RR) / ZPD 2.0 – 3.0+
I read a wider range of common exception / tricky words

I identify themes, structures and some purposes in a wide range of books.

I retell some stories orally
I listen to and can discuss a wide range of fiction, poetry, non-fiction and plays

I listen to and can discuss a wide range of fiction, poetry, non-fiction and plays
I read aloud and perform poems and play scripts showing my understanding
through intonation, tone, volume and actions.
I recognise some different forms of poetry, stories and non-fiction texts

I read aloud and perform poems and play scripts showing my understanding
through intonation, volume and actions.

I explore the meaning of words in context and I ask about the meanings of words I
don't understand
I predict what might happen from details stated and implied.
I ask questions to improve my understanding.
I understand how the language, structure and presentation contribute to meaning.
I make inferences such as inferring characters' feelings, thoughts and motives from
their actions and I can sometimes find evidence to support this.
I connect the information that I read within paragraphs, texts and to other books
I sometimes give reasoned justifications for my views based on evidence from the
text.
I am beginning to understand the difference between fact and opinion
I identify and discuss themes and conventions in a range of writing.
I comment on how and why a writer has used certain word choices
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Word
reading
Decoding skills
Comprehension strategies

I skim read a text to get the gist of it.
I know that I sometimes need to reread text carefully to understand it fully
I read longer texts with increasing pace and stamina
I check books make sense to me and can talk about my understanding of significant ideas,
events and characters.
I summarise the key points of a paragraph
I summarise the main ideas drawn from more than one paragraph

Year 6

I apply my knowledge of root words, prefixes and suffixes to help me to read
fluently and understand the meaning of new words. ZPD 5.0 – 7.0+
I break long polysyllabic words into syllables with speed and read across the entire word.
I read fluently with intonation and expression, pauses, pace and emphasis to
interest and entertain the audience.
I notice mistakes in my reading when reading higher level texts and correct them
because the text doesn't make sense.
I read longer complex sentences using commas, brackets, semi colons, colons and
dashes accurately to help me and others to understand.
I scan text to find key words and phrases
I skim read text to get the gist of a passage
I know that I sometimes need to reread text carefully to understand it fully
I monitor my reading for sense and can talk in detail about my understanding,
I summarise succinctly the key point of a paragraph
I summarise the main ideas drawn from more than one paragraph, identifying key
details that support the main ideas.
I explore the meaning of words in context and I ask about the meanings of words I
don't understand
I make inferences such as inferring characters' feelings, thoughts and motives from
their actions and justify these with evidence.
I give reasoned justifications for my views based on evidence from the text.
I predict what might happen from details stated and implied.
I ask questions to improve my understanding.
I find, record and present information from non-fiction texts
I understand how the language, structure and presentation contribute to meaning.
I draw on detail to give persuasive answers to questions
I know the difference between fact and opinion and can identify this in a text
I comment on how and why a writer has used certain language, including figurative
language (e.g. simile, metaphor, personification)

Resp
onses
to
text

Responses to
text

Comprehension strategies

Decoding skills

Word
reading

Year 5

I often apply my knowledge of root words, prefixes and suffixes to help me to read
fluently and understand the meaning of new words. ZPD 4.0 – 5.0+
I break long polysyllabic words into syllables with speed and read across the entire
word.
I read fluently with intonation, expression, appropriate pace and use of pauses to
entertain and maintain interest
I try to notice mistakes in my reading when reading higher level texts and sometimes
correct them because the text doesn't make sense.
I scan text to find key words and phrases

I recommend books I have read to friends and give reasons for my choices.
I read and understand texts (paper based and digital) that are structured in different ways
and read for a range of purposes and can explain the main purpose of these.
I make comparisons within and across books commenting on similarities and differences.
I can find, record and present information from non-fiction texts
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I identify and discuss themes and conventions in and across a wide range of
writing.
I recommend books I have read to friends and give reasons for my choices.
I read and understand texts (paper based and digital) that are structured in different ways
and read for a range of purposes and can explain the main purpose of these.
I explain and discuss my understanding of what I have read including through
presentation and debates, keeping to my focus, using notes where needed.
I make comparisons within and across books commenting on similarities and
differences.

Appendix 5: National Curriculum 2014 Objectives

RC1
RC2
RC3
RC4
RC5
RC6
RC7
RC8
RC9
RC10
RC11
RC12

National Curriculum statutory requirements
YEAR 1
Reading comprehension
develop pleasure in reading, motivation to read, vocabulary and understanding by:
listening to and discussing a wide range of poems, stories and non-fiction at a level beyond that at which they can read independently
being encouraged to link what they read or hear read to their own experiences
becoming very familiar with key stories, fairy stories and traditional tales, retelling them and considering their particular characteristics
recognising and joining in with predictable phrases
learning to appreciate rhymes and poems, and to recite some by heart
discussing word meanings, linking new meanings to those already known
understand both the books they can already read accurately and fluently and those they listen to by:
drawing on what they already know or on background information and vocabulary provided by the teacher
checking that the text makes sense to them as they read and correcting inaccurate reading
discussing the significance of the title and events
making inferences on the basis of what is being said and done
predicting what might happen on the basis of what has been read so far

RC13
RC14

participate in discussion about what is read to them, taking turns and listening to what others
Explain clearly their understanding of what is read to them.
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National Curriculum statutory requirements
YEAR 2
Reading comprehension
Develop pleasure in reading, motivation to read, vocabulary and understanding by:
RC1
RC2
RC3
RC4
RC5
RC6
RC7
RC8
RC9
RC 10
RC 11
RC 12
RC 13
RC 14
RC 15
RC16
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listening to, discussing and expressing views about a wide range of contemporary and classic poetry, stories and non-fiction at a level beyond that
at which they can read independently
discussing the sequence of events in books and how items of information are related
becoming increasingly familiar with and retelling a wider range of stories, fairy stories and traditional tales
being introduced to non-fiction books that are structured in different ways
recognising simple recurring literary language in stories and poetry
discussing and clarifying the meanings of words, linking new meanings to known vocabulary
discussing their favourite words and phrases
continuing to build up a repertoire of poems learnt by heart, appreciating these and reciting some, with appropriate intonation to make the
meaning clear
understand both the books that they can already read accurately and fluently and those that they listen to by:
drawing on what they already know or on background information and vocabulary provided by the teacher
checking that the text makes sense to them as they read and correcting inaccurate reading
making inferences on the basis of what is being said and done
answering and asking questions
predicting what might happen on the basis of what has been read so far
participate in discussion about books, poems and other works that are read to them and those that they can read for themselves, taking turns and
listening to what others say
explain and discuss their understanding of books, poems and other material, both those that they listen to and those that they read for
themselves

RC1
RC2
RC3
RC4
RC5
RC6
RC7
RC8
RC9
RC10
RC11
RC12
RC13
RC14
RC15

45 | P a g e

National Curriculum statutory requirements
YEAR 3/4
Reading comprehension
develop positive attitudes to reading and understanding of what they read by identifying how language, structure, and presentation
contribute to meaning
listening to and discussing a wide range of fiction, poetry, plays, non-fiction and reference books or textbooks
reading books that are structured in different ways and reading for a range of purposes
using dictionaries to check the meaning of words that they have read
increasing their familiarity with a wide range of books, including fairy stories, myths and legends, and retelling some of these orally
identifying themes and conventions in a wide range of books preparing poems and play scripts to read aloud and to perform, showing
understanding through intonation, tone, volume and action
discussing words and phrases that capture the reader’s interest and imagination
recognising some different forms of poetry [for example, free verse, narrative poetry]
understand what they read, in books they can read independently, by checking that the text makes sense to them, discussing their
understanding and explaining the meaning of words in context
asking questions to improve their understanding of a text
drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with
evidence
predicting what might happen from details stated and implied
identifying main ideas drawn from more than one paragraph and summarising these
retrieve and record information from non-fiction
participate in discussion about both books that are read to them and those they can read for themselves, taking turns and listening to
what others say

RC1
RC2
RC3
RC4
RC5
RC6
RC7
RC8
RC9
RC10
RC11
RC12
RC13
RC14
RC15
RC16
RC17
RC18
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National Curriculum statutory requirements
YEAR 5/6
Reading comprehension
maintain positive attitudes to reading and understanding of what they read by:
continuing to read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and reference books or textbooks
reading books that are structured in different ways and reading for a range of purposes
increasing their familiarity with a wide range of books, including myths, legends and traditional stories, modern fiction, fiction from our literary
heritage, and books from other cultures and traditions recommending books that they have read to their peers, giving reasons for their choices
identifying and discussing themes and conventions in and across a wide range of writing
learning a wider range of poetry by heart
making comparisons within and across books
preparing poems and plays to read aloud and to perform, showing understanding through intonation, tone and volume so that the meaning is
clear to an audience
understand what they read by:
checking that the book makes sense to them, discussing their understanding and exploring the meaning of words in context
asking questions to improve their understanding
drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence
predicting what might happen from details stated and implied
summarising the main ideas drawn from more than one paragraph, identifying key details that support the main ideas
identifying how language, structure and presentation contribute to meaning
discuss and evaluate how authors use language, including figurative language, considering the impact on the reader
distinguish between statements of fact and opinion
retrieve, record and present information from non-fiction
participate in discussions about books that are read to them and those they can read for themselves, building on their own and others’ ideas and
challenging views courteously

Appendix 6: North Mead Reading Skills Progression
Phase
KS1 & KS2

Reading Skill
V: Vocabulary

KS1 & KS2

I: Inference

KS1 & KS2
KS1 & KS2

P: Predicting
E: Explaining

KS1 & KS2
KS1 & KS2

R: Retrieving
S: Sequence / summarise

KS2

Reading for Knowledge

KS2

Skimming and scanning

KS2

Making links

KS2

Changing your mind

KS2

Themes

KS2

Pronoun tracing
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Sentence Stems
This word means…
From using the text, I think that
this means…
I have read around this word and I
now think it means…
I think…
Because of this, I think…
This tells me…
Who, what, where, when
Why did they do this?
What does this tell you?
Is it a fact or opinion?
Is this true or false?
I have read this and I know…
This text tells me about…
I have found…
I have read around this work and
no know…
Earlier I found out…
Now I know…
I think…
Because of this, I now think…
Before I thought…
But now I think…
This text has a them of…
I think the themes in this text are…
because…
This makes me feel…
This pronoun is talking about…
This part of the text refers to…

Appendix 7: North Mead Recommended Reads

North Mead’s recommended reads

Which ones have you read?
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Penguin
Polly Dunbar

Supertato
Sue Hendra (AR) 2.5

A Mouse Called Jullian
Joe Todd-Stanton

This is Not My Hat
Jon Klassen (AR) 1.6

Percy the Park Keeper – After the
Storm
Nick Butterworth
The Very Hungry Caterpillar
Eric Carle

We’re going on a Bear Hunt
Michael Rosen (AR) 1.3

The Owl who was Afraid of the
Dark
Jill Tomlinson
Farmer Duck
Martin Waddell (AR) 2.2

Where the Wild Things Are
Maurice Sendak (AR) 3.4

The Cat in the Hat
Dr Seuss (AR) 2.1

Cops and Robbers
Allan Ahlberg

Giraffes Can’t Dance
Giles Andreae (AR) 3.8

The Bear and the Piano
David Litchfield (AR) 3.5

Mog the Forgetful Cat
Judith Kerr (AR) 2.4

Owl Babies
Martin Waddell (AR) 2.4

The Day the Crayons Quit
Drew Daywalt (AR) 3.8

My Friend Bear
Jez Alborough

How to Catch a Star
Olliver Jeffers (AR) 2.6

The Tiger Who Came to Tea
Judith Kerr (AR) 3.2

Oi Frog
Kes Gray (AR) 2.4

Dogger
Shirley Hughes (AR) 3.1

Aunt Amelia
Rebecca Cobb (AR) 2.4
Rapunzel
Bethan Woollvin

How to Be a Lion
Ed Vere (AR) 2.5
The Man Who Wore All His
Clothes
Allan Ahlberg (AR) 3.2
The New Neighbours
Sarah McIntyre The New

Peace at Last
Jill Murphy (AR) 1.9

A Bear Called Paddington
Michael Bond (AR) 4.7

North Mead’s recommended reads

Which ones have you read?
Voices in the Park
Anthony Brown (AR) 2.8Beast

If all the world were…
Joseph Coelho

Beast Quest – Series 1 - (Ferno,
Sepron, Arcta, Tagus, Nanook,
Epos)
Adam Blade (AR) 4.3 – 4.7

Katie Morag, Of Course
Mairi Hedderwick

The Adventures of the WishingChair

Leaf
Sandra Dieckmann

Enid Blyton (AR) 4.5
The Detective Dog
Julia Donaldson (AR) 3.8
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Man on the Moon (a day in the
life of Bob)
Simon Bartram (AR) 3.7

Amazing Grace
Mary Hoffman (AR) 3.5

Stardust
Jeanne Willis (AR) 1.8

Azzi In Between
Sarah Garland (AR) 3.5

The Adventures of Egg Box
Dragon
Richard Adams (AR) 4.0

Bears Don’t Read
Emma Chichester Clark (AR) 3.0

The Hodgeheg
Dick King-Smith (AR) 5.2

Charlie Cook’s Favourite Book
Julia Donaldson (AR) 3.4

The Last Wolf
Mini Grey (AR) 3.7

Emily Brown and the Elephant
Emergency
Cressida Cowell (AR) 3.2

The Magic Finger
Roald Dahl (AR) 3.1

Grandad’s Island
Benji Davies (AR) 3.0

The Snail and the Whale
Julia Donaldson (AR) 4.0

The Story Machine
Tom McLaughlin (AR) 2.0

Storm Whale
Benji Davis (AR) 2.3

The Velveteen Rabbit
Margery Williams (AR) 4.9

The Whisperer
Nick Butterworth

Winnie-the-Pooh
A A Milne (AR)

William and the Missing
Masterpiece
Helen Hancocks

(AR) 2.3

North Mead’s recommended reads

Which ones have you read?
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The accidental Prime Minister
Tom McLaughlin (AR) 4.6

The Mousehole Cat
Antonia Barber (AR) 4.8

The Boy Who Grew Dragons
Andy Shepherd (AR) 5.5

The Miraculous Journey of Edward
Tulane
Kate DiCamillo (AR) 4.4

Varjak Paw
SF Said (AR) 3.8

The Fastest Boy in the World
Elizabeth Laird (AR) 4.4

Dog Man
Dave Pilkey (AR) 2.6

The Invisible Boy
Trudy Ludwig

King Kong
Anthony Browne (AR) 4.4

Fantastic Mr Fox
Roald Dahl (AR) 4.1

Leon and the Place Between
Grahame Baker-Smith (AR) 3.0

More Naughty Little Sister Stories
Shirley Hughes (AR) 4.7

The Abominables
Eva Ibbotson (AR) 6.2

100 Brilliant Poems for Children
Paul Cookson

The Secret World of Poly Flint
Helen Cresswell

Arthur and the Golden Rope
Joe Todd-Stanton (AR) 5.3

Gregory Cool
Caroline Binch (AR) 3.1

Bill’s New Frock
Anne Fine (AR) 4.3

Small Change for Stuart
Lisa Evans (AR) 5.6

Corey’s Rock
Sita Brhmachari

The Last Polar Bears
Harry Horse (AR) 4.0

Earwig and the Witch
Diana Wynne Jones

The Lost Happy Endings
Carol Ann Duffy (AR) 4.8

Fortunately the Milk
Neil Gaiman (AR) 4.3

Werewolf Club Rules
Joseph Coelho

Secret Seven – Good Work Secret
Enid Blyton (AR) 4.1

North Mead’s recommended reads

Which ones have you read?
Danny Champion of the World
Roald Dahl (AR) 4.7

The War Next Door
Phil Earle (AR) 5.6

Demolition Dad
Phil Earle (AR) 5.0

Wonder
R J Palacio (AR) 4.8

Kid Normal
Greg James and Chris Smith (AR)

Where Zebras Go
Sue Hardy-Dawson

6.2
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Daisy and the Trouble with
Nature
Kes Gray

What not to do if you turn
invisible
Ross Welford (AR) 5.3

The Owl Who Was Afraid of the
Dark
Jill Tomlinson (AR) 3.6
Mr Birdsnest and the House Next
Door
Julia Donaldson (AR) 3.6
Diary of a Wimpy Kid
Jeff Kinney (AR) 5.2

Time Travelling with a hamster
Ross Welford (AR) 5.6

The Fox and the Ghost King
Michael Murpergo (AR) 4.8

Charlie Changes into a Chicken
Sam Copeland (AR) 4.8

Isadora Moon has a birthday
Harriet Muncaster

Diary of a Killer Cat
Anne Fine (AR) 3.3

Forgotten Fairy Tales of Brave
and Brilliant Girls
Kate Pankhurst & Various authors

Secret Seven – Good Work Secret
Enid Blyton (AR) 4.1

Lost
Ele Fountain

Accidental Secret Agent
Tom McLauglin (AR) 4.1

Diary of an Awesome Friendly Kid
Jeff Kinney (AR) 5.0
The Enchanted Wood
Enid Blyton (AR) 4.4

North Mead’s recommended reads

Which ones have you read?
The Boy at the Back of the Class
Onjali Q. Rauf (AR) 5.4

Fuzzy Mud
Louis Sacher (AR) 5.0

A Boy and a Bear in a Boat
Dave Shelton (AR) 5.0

Ghost Boys
Jewell Parker Rhodes (AR) 3.0

The Deadly Dare Mysteries
Malorie Blackman (AR) 4.3

Harry Potter and the Chamber of
Secrets
J.K. Rowling (AR) 6.7

Running on Empty
S. E. Durrant (AR) 4.0

Runaway Robot
Frank Cottrell Boyce (AR) 4.3

Street Child
Berlie Doherty (AR) 5.1

Skellig
David Almond (AR) 3.5

Tall Story
Candy Gourlay (AR) 4.3

Short!
A Book of Very Short Stoies
Kevin Crossley-Holland (AR) 4.0

The Illustrated Mum
Jacqueline Wilson (AR) 4.0

The Explorer
Katherine Rundell (AR) 4.5

The London Eye Mystery
Siobhan Dowd (AR) 4.1

The Lion, the Witch and the
Wardrobe
C. S. Lewis (AR) 5.7

There’s a Boy in the Girl’s
Bathroom
Lois Sacher (AR) 3.4

The Mystery of the Clockwork
Sparrow
Katherine Woodfine (AR) 6.6

Tom’s Midnight Garden (Graphic
Novel)
Philippa Pearce (AR) 6.1

Two Weeks with the Queen
Morris Gleitzman (AR) 4.9
Ways to Live Forever
Sally Nicholls (AR) 3.9
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North Mead’s recommended reads

Which ones have you read?
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A Story Like the Wind
Gill Lewis (AR) 4.6

Clockwork or All Wound Up
Philip Pullman (AR) 5.7

A Thief in the Village
James Berry (AR) 4.6

Cosmic
Frank Cottrell Boyce (AR) 4.5

A Wizard of Earthsea
Ursula Le Guin (AR) 6.7

Everything All At Once Steven
Steven Camden

Alice’s Adventures in
Wonderland
Lewis Carroll (AR) 7.4
Beetle Boy
M.G Leonard (AR) 4.9

Floodland
Marcus Sedgwick (AR) 3.7

Blackberry Blue
Jamila Gavin (AR) 6.1

Hilda and the Bird Parade
Luke Pearson

Booked
Kwame Alexander (AR) 3.9

Jim’s Lion
Russell Hoban (AR) 3.4

Chaucer’s Canterbury Tales
Macia Williams (AR 6.3)

King of the Sky
Nicola Davis

Pig Heart Boy
Malorie Blackman (AR) 4.3

Mortal Engines
Philip Reeve (AR) 6.6

Holes
Lois Sacher (AR) 4.6

Rose Blanche
Roberto Blanche (AR) 3.2

Stay Where You Are and Then
Leave
John Boyne (AR) 5.3
The Other Side of the Truth
Beverly Naidoo (AR) 5.3

The Hobbit
J. R. R. Tolkien (AR) 6.6

There’s a Boy in the Girl’s
Bathroom
Lois Sacher (AR) 3.4

Treasure Island
Robert Louis Stevenson (AR) 8.3

Harry Potter and the Prisoner of
Azkaban
J.K. Rowling (AR) 6.7

The Wreck of the Zanzibar
Michael Murpergo (AR) 4.1

Appendix 8: North Mead Progression Drive
North Mead Progression Drive EYFS + KS1
Level 6

•

6 Club Reading Pass (Sticker – back of
lanyard)

Level 10

•

10 Club Reading Pass (Sticker – back of
lanyard)

Level 16

•

16 Club Reading Pass. (Sticker – back of
lanyard)

Level 22

•

Accelerated Reader Access Card
(Laminated Card – Book Mark)
Pizza delivery

•

North Mead Progression Drive KS2 (or earlier if children in Year 2 reach BM L22)
50,000 words
• 50,000 certificate
• extra Golden Time
100,000 words
• 100,000 certificate
• extra golden time
250,000 words
• 250,000 certificate
• extra golden time
500,000 words
• 500,000 club badge
• pizza delivery

1 million words

•
•

1,000,000 word badge
book token

Further multiples of million words read:

•
•

Additional 1,000,000 word badge
book token
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