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Graduated Response
to Need
Inclusion • SEND • Safeguarding • Attendance • Behaviour & Regulation • Mental Health • Pastoral Support

	ONE CHILD. ONE PICTURE.
Identify need • Understand the barrier • Match provision • Coordinate support • Review impact



Every Child. Every Lesson. Every Day.

	Document owner
	Operational leads
	Applies to
	Status

	Principal / DSL
	SENDCo & Inclusion Lead; Attendance & Behaviour Lead; Pastoral Team; Team Leaders
	All pupils and all staff
	Working framework – read alongside statutory and Trust policies





How to use this document
This is North Mead’s operational framework for identifying and responding to barriers to learning, attendance, safety, wellbeing and participation. It does not replace the school’s safeguarding, SEND, attendance, behaviour, medical or other statutory/Trust policies. It shows how those systems connect around the child.
	The central question
What does this child need now to be safe, belong, attend, participate, learn and thrive?
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Non-negotiables
Need, not diagnosis, drives support. A child does not need a label before barriers are addressed.
Provision is matched to need; funding does not define need.
High expectations and mainstream belonging remain the default at every level.
Parents/carers and the child are partners in understanding need and reviewing support.
Support is not linear: pupils can require different levels of response in different areas at the same time.
Safeguarding and immediate risk override the graduated pathway: act immediately and follow safeguarding procedures.
Additional provision must have a clear purpose, named responsibility, intended outcome and review point.
Where support is not working, the response is reassessed and refined rather than simply repeated.


1. Purpose and principles
North Mead’s Graduated Response to Need brings together inclusion, SEND, safeguarding, attendance, behaviour and regulation, mental health and pastoral/family support into one coherent approach. Its purpose is to help staff notice early, understand accurately, act proportionately and evaluate whether support is making a difference.
	Principle
	What this means at North Mead

	Belonging first
	Every pupil remains a member of their class, year group and school community. Additional provision should strengthen, not unnecessarily weaken, belonging.

	Barrier before label
	Staff identify what is preventing access, participation, safety, attendance or learning. Support should not wait for diagnosis.

	High expectations
	Additional need does not mean reduced ambition. Expectations are adapted intelligently without assuming incapacity.

	Early, proportionate help
	Concerns are acted on early. The intensity of support increases when evidence shows that it is needed.

	One child, one picture
	Information from teaching, SEND, attendance, behaviour, safeguarding, pastoral work, family and pupil voice is considered together.

	Impact over activity
	The question is not simply whether an intervention happened, but whether it improved the child’s access, independence, safety, attendance, regulation, learning or wellbeing.

	Least intrusive effective response
	Use the lowest level of additional intervention that safely and effectively meets need, while escalating promptly when required.

	Shared responsibility
	Inclusion is everyone’s responsibility. Specialist staff add expertise; they do not take ownership away from class teachers and leaders.



2. One Child, One Picture
A presenting concern may sit across several domains. Staff should avoid treating attendance, behaviour, attainment or emotional presentation as isolated problems.
	Look at
	Questions to consider

	Learning & development
	What can the pupil do independently? Where is progress slowing? Are there gaps in prior learning, language, communication, memory, attention or executive functioning?

	Communication & interaction
	Can the pupil understand, express needs, join interaction, cope with social demands and access language used in class?

	Attendance & access
	When, where and why is attendance or punctuality changing? Are there patterns by day, lesson, transition, adult, peer or home circumstance?

	Behaviour & regulation
	What happens before, during and after dysregulation? What is the behaviour communicating or achieving? What helps the pupil regulate?

	Mental health & wellbeing
	Are there changes in mood, anxiety, withdrawal, sleep, relationships, confidence, presentation or functioning? School staff observe and support; they do not diagnose.

	Safeguarding & context
	Could the concern indicate abuse, neglect, exploitation, family stress, online harm, community risk or another safeguarding issue?

	Physical / sensory / medical
	Are sensory, mobility, health, pain, sleep, eating, continence or medication factors affecting participation?

	Pupil & family voice
	What does the child say is difficult? What does the family notice? What matters to them and what has helped before?





3. Four levels of response
	Level
	Who / purpose
	Typical response
	Review expectation

	1. UNIVERSAL – Every child
	Needs are met through excellent whole-school and classroom practice.
	Inclusive teaching; routines; relationships; safeguarding culture; attendance systems; reasonable adjustments; curriculum and pastoral entitlement.
	Ongoing through normal teaching, assessment, attendance, behaviour and safeguarding systems.

	2. TARGETED – Some children
	An identified barrier requires additional, time-limited or more personalised support.
	Specific adjustment/intervention; check-in; attendance or pastoral support; individual target; increased communication with family; focused monitoring. SENDCo/pastoral/attendance/DSL involvement;
	Clear baseline, outcome, named adult and review date. Usually within a short APDR cycle.

	3. TARGETED PLUS – Significant / persistent need
	Need is persistent, multi-factorial or has not responded sufficiently to well-delivered targeted support.
	Coordinated plan; increased personalisation; SENDCo/pastoral/attendance/DSL involvement; external advice where appropriate; Pheasants where criteria fit.
	More frequent review; multi-source evidence; leadership oversight; explicit decision to continue, refine, step down or intensify.

	4. SPECIALIST / INTENSIVE – Complex / high-level need
	The child requires highly personalised, specialist, multi-agency and/or statutory provision.
	Bumblebees where appropriate; EHCP provision; specialist services; statutory social care/health involvement; alternative/specialist placement consideration where required.
	Frequent, coordinated review against outcomes, safety, access, independence and placement suitability.



	Important
These are levels of response, not labels for children. A pupil might be Universal for learning, Targeted for attendance and Targeted Plus for mental health at the same time.


4. Assess – Plan – Do – Review
	Stage
	North Mead expectation

	ASSESS
	Bring together relevant evidence: attainment/progress, observation, attendance, behaviour patterns, safeguarding/context, communication, sensory/medical factors, pupil voice, parent/carer voice and previous response. Define the barrier precisely.

	PLAN
	Agree the outcome sought, provision/adjustment, frequency, responsible adult, success measure, review date and how the pupil/family will be involved. Keep the plan proportionate.

	DO
	Deliver the agreed provision consistently and with fidelity. The class teacher remains responsible for the pupil’s day-to-day learning and should know what additional provision is happening.

	REVIEW
	Ask: What changed? Use evidence, not impression alone. Continue what works; refine what partly works; stop what adds no value; reassess/escalate when need remains significant.



	APDR is a cycle, not paperwork
The purpose is better decision-making. Existing records should be used wherever possible; staff should not create duplicate documents simply to evidence that a cycle occurred.




5. Whole-school graduated response matrix
	Strand
	Universal
	Targeted
	Targeted Plus
	Specialist / Intensive

	SEND & Inclusion
	Adaptive teaching; reasonable adjustments; accessible curriculum; language-rich teaching; high expectations.
	APDR; focused intervention/adjustment; individual outcomes; SENDCo advice.
	Enhanced personalisation; external advice; Pheasants where appropriate; evidence for statutory assessment where indicated.
	EHCP/specialist input; highly personalised curriculum; Bumblebees where appropriate; specialist placement pathway where needs cannot reasonably be met.

	Safeguarding
	Safe culture; curriculum; vigilance; trusted adults; recording and reporting systems.
	Early help may be considered where emerging needs would benefit from coordinated support. Safeguarding concerns are reported immediately regardless of level.
	Coordinated safeguarding/early-help work; DSL oversight; multi-agency involvement according to need/threshold.
	Statutory social care/police/health response as applicable. Child protection, Child in Need, care or other statutory arrangements where determined by agencies.

	Mental Health & Wellbeing
	Belonging; predictable routines; PSHCE; emotional literacy; regulation; pupil voice.
	Check-ins; ELSA/pastoral support where appropriate; targeted coping/regulation work; family liaison.
	Coordinated support; senior mental health/pastoral/SEND input; MHST or external services where appropriate.
	Specialist health/CAMHS or multi-agency response where thresholds are met; safety planning where required.

	Attendance
	High expectations; welcoming culture; daily monitoring; first-day response; positive family communication. Engaging curriculum and enrichment
	Early conversation; identify barriers; targeted attendance support; reasonable adjustments where relevant.
	Individual attendance plan; regular family work; attendance/pastoral/SEND/DSL coordination; LA support where appropriate.
	Intensive multi-agency support and/or statutory attendance intervention where appropriate; safeguarding action where absence creates or signals risk.

	Behaviour & Regulation
	Ready, Respectful, Responsible; explicit routines; relational practice; consistent boundaries; recognition and consequence systems.
	Functional understanding of behaviour; targeted adjustment; regulation support; individual goals; parent/pupil involvement. Behaviour mentor support 
	Individual Relational Plan; risk assessment if needed; SEND/pastoral/leadership input; external advice/AP where appropriate.
	Intensive risk management; multi-agency response; specialist/AP placement consideration where appropriate. Safeguarding action where behaviour indicates risk.

	Pastoral & Family
	Trusted relationships; accessible pastoral culture; transition support; family communication.
	Named check-in; ELSA/FSW support; short-term family/pupil work.
	Structured family support/Early Help; coordinated plan; regular review; external/community services.
	Multi-agency/statutory family support according to need and threshold.

	Risk
	Normal dynamic risk management and safe systems.
	Specific concern recorded and managed; proportionate controls.
	Formal risk assessment/safety plan; leadership oversight; frequent review.
	Immediate protective action and statutory/emergency escalation where necessary.





6. SEND & Inclusion
Universal provision is the starting point for every pupil, including pupils with SEND.
Where a pupil may have SEN, the class teacher and SENDCo analyse need and use APDR to remove barriers and put effective special educational provision in place.
Support should become increasingly personalised, detailed and specialist where successive cycles indicate this is necessary.
An EHCP is not a prerequisite for significant school support, and a child does not have to pass through every internal level before statutory assessment is considered.
	Level
	Examples of response

	Universal
	Adaptive teaching; scaffolds; visual support; explicit vocabulary; chunking; retrieval; reasonable adjustments; accessible environment; careful grouping; formative assessment.

	Targeted
	APDR record; specific SMART/functional outcomes; evidence-based intervention; additional practice; targeted communication/language, literacy, numeracy, sensory or regulation support. SENDCO involvement

	Targeted Plus
	SENDCo-led coordination; enhanced individualisation; external professional advice; Pheasants where profile and capacity fit; consideration of statutory assessment where evidence indicates.

	Specialist / Intensive
	EHCP provision; high adult support where required; specialist teaching/therapies; Bumblebees where appropriate; specialist setting consideration where North Mead cannot reasonably meet need.



7. Safeguarding & Early Help
Safeguarding is everyone’s responsibility. Staff act immediately on concerns and follow North Mead’s child protection procedures.
The graduated response must never create a delay in safeguarding action.
Changes in behaviour, attendance, presentation, relationships or mental health may be safeguarding indicators and should be considered in context.
Early help and statutory safeguarding are not simply sequential stages: the response is determined by the nature and level of concern.
	Level
	Examples of response

	Universal
	KCSIE-informed culture; DSL systems; staff training; safe curriculum; trusted adults; online safety; professional curiosity; accurate recording.

	Targeted
	Emerging welfare needs; early support; DSL consultation; family work where safe/appropriate; Early Help consideration.

	Targeted Plus
	Coordinated Early Help or multi-agency work; repeated/complex concerns; DSL oversight; clear chronology and review.

	Specialist / Intensive
	Immediate referral/escalation to statutory agencies where threshold/risk requires it; safety planning; child protection/Child in Need/care arrangements as determined externally.



8. Mental Health & Wellbeing
North Mead uses a whole-school approach: culture, relationships, curriculum, pupil voice, staff development, early identification, targeted support and partnership with families.
School staff observe, support and refer; they do not diagnose mental health conditions.
Mental health may affect learning, behaviour and attendance and may also be linked to SEND or safeguarding.
	Level
	Examples of response

	Universal
	Belonging; predictable routines; emotionally safe classrooms; PSHCE; regulation strategies; movement; positive relationships; pupil voice. Trauma Informed School

	Targeted
	Check-ins; ELSA/pastoral work; targeted emotional literacy/regulation; trusted adult; short-term goals; family communication.

	Targeted Plus
	Coordinated plan; SEND/pastoral/mental-health input; MHST/external support where available and appropriate; attendance adaptations where needed.

	Specialist / Intensive
	Specialist health/CAMHS or crisis pathway according to threshold; multi-agency planning; safety plan where risk is identified.



9. Attendance
Attendance is treated as an inclusion issue as well as an accountability measure: staff seek to understand and remove barriers while maintaining high expectations.
Patterns are explored early, including SEND, anxiety/mental health, safeguarding, family circumstances, bullying, medical needs, relationships and curriculum access.
Support and formal intervention are not mutually exclusive; decisions follow current statutory guidance and individual circumstances.
	Level
	Examples of response

	Universal
	Daily registers; first-day response; punctuality; clear expectations; celebration; accessible curriculum; strong relationships; routine data review.

	Targeted
	Early conversation; barrier analysis; attendance target/support plan; family contact; targeted adjustments; monitor patterns weekly.

	Targeted Plus
	Attendance lead + pastoral/SEND/DSL coordination; regular review with family; external/LA advice where appropriate; reintegration plan if required.

	Specialist / Intensive
	Intensive multi-agency response; statutory attendance processes where appropriate; safeguarding escalation where absence creates/signals risk; personalised education/access planning.



10. Behaviour & Regulation
Behaviour is taught through clear expectations and consistent routines while staff remain curious about underlying need.
Understanding need does not remove boundaries or accountability; it helps staff choose effective, lawful and proportionate responses.
Reasonable adjustments are considered where disability/SEND affects access to behaviour expectations.
	Level
	Examples of response

	Universal
	Ready, Respectful, Responsible; explicit routines; positive learning climate; predictable consequences; relational repair; co-regulation and reflection.

	Targeted
	Identify triggers/function; individual adjustment; regulation strategy; check-in; specific goal; home-school partnership.

	Targeted Plus
	Individual Relational plan; risk assessment where necessary; pastoral/SEND/SLT oversight; external SEMH advice; AP considered where appropriate.

	Specialist / Intensive
	Intensive safety/risk planning; multi-agency support; specialist/AP placement consideration; statutory safeguarding response where indicated.



11. Pastoral & Family Support
Pastoral support connects the child’s school experience with wider family/contextual factors without lowering educational expectations.
Support should build family capacity and child independence wherever possible rather than create unnecessary dependence.
	Level
	Examples of response

	Universal
	Accessible adults; transition support; family communication; breakfast/wraparound/enrichment access; inclusive school culture.

	Targeted
	ELSA, Family Support Worker or named adult where appropriate; focused work around a defined need; practical signposting.

	Targeted Plus
	Structured family support; Early Help where appropriate; coordinated meetings; multi-agency actions and review.

	Specialist / Intensive
	Statutory or specialist family support; social care/health involvement where thresholds are met; coordinated education contribution.





12. Risk and immediate escalation
	Graduated response does not mean graduated urgency.
If a child may be at risk of harm, is in immediate danger, presents a serious safety risk, or there is another urgent safeguarding concern, staff act immediately under North Mead’s safeguarding and emergency procedures. Do not wait for an APDR review or for lower levels of support to be exhausted.

	Situation
	Immediate response principle

	Safeguarding concern/disclosure
	Record and report to the DSL/DDSL without delay; follow the child protection policy and KCSIE.

	Immediate danger / emergency
	Secure immediate safety and contact emergency services where required; alert DSL/SLT.

	Serious self-harm / suicide concern
	Treat as urgent welfare/safeguarding risk; follow emergency and safeguarding pathways; seek appropriate health support.

	Serious violence / weapon / absconding risk
	Protect pupils/staff, follow emergency/risk procedures, inform DSL/SLT and relevant agencies as required.

	Sudden unexplained absence or concerning attendance pattern
	Follow attendance and safeguarding procedures together; consider welfare and contextual risk.

	Concern about staff conduct
	Follow the school/Trust procedure for allegations/low-level concerns; do not investigate independently.



13. Pheasants – Targeted Plus
Pheasants is North Mead’s Targeted Plus inclusion base. It provides enhanced, time-limited or reviewed support for pupils whose needs require greater personalisation than ordinarily available targeted support. Placement is based on need, suitability and capacity – not diagnosis or funding alone.
	Feature
	North Mead expectation

	Typical profile
	Primarily pupils in Years 1–4 with significant barriers to learning/participation; attainment may be substantially below age-related expectations and needs may include communication & interaction, cognition & learning, SEMH and/or medical factors.

	Purpose
	Increase access, regulation, communication, engagement, independence and progress while retaining strong mainstream belonging.

	Staffing
	Teacher: Emily TA: Tamsila and Ella. Staffing may change according to operational need.

	Entry decision
	Evidence from APDR and wider One Child, One Picture assessment; clear rationale for why Targeted Plus provision is needed and what it is expected to achieve.

	Curriculum
	Personalised teaching matched to developmental and academic need, with purposeful links to mainstream curriculum and class community.

	Mainstream inclusion
	Planned, meaningful and reviewed. Inclusion is based on benefit and access, not a fixed timetable alone.

	Review
	Regular review of outcomes, independence, access and whether provision should continue, change, reduce or intensify. Reviewed with Local Authority termly.

	Exit / reintegration
	Planned when needs can be met successfully through a less intensive level of provision; support is stepped down carefully.



14. Bumblebees – Specialist
Bumblebees is North Mead’s specialist inclusion base for pupils with the most significant and complex needs who require a highly personalised approach. It is not defined simply by having an EHCP; placement is based on the child’s actual needs, provision required, safety, suitability and available capacity.
	Feature
	North Mead expectation

	Typical profile
	Significant and complex communication & interaction and/or developmental needs; some pupils may be non-speaking or minimally, pre verbal, substantially below age-related curriculum expectations, and require SALT/OT-informed approaches and high levels of adult support.

	Purpose
	Secure communication, regulation, interaction, independence, life skills, engagement and meaningful learning through an appropriately adapted environment and curriculum.

	Staffing
	Teacher: Nitin. TAs: Shital (TA3), Radhika (TA3), Brandon (TA2). Staffing may change according to operational need.

	Curriculum
	Highly personalised and developmental: communication, interaction, cognition, early literacy/numeracy where appropriate, sensory regulation, physical development, independence and life skills.

	Environment
	Structured, predictable and communication-rich, with sensory/regulation and outdoor access planned according to individual need and risk.

	Mainstream belonging
	Pupils remain part of North Mead. Inclusion opportunities are individualised, purposeful and reviewed rather than tokenistic.

	Review
	Frequent multidisciplinary review of progress, safety, independence, provision, EHCP outcomes and placement suitability.

	When North Mead cannot meet need
	Leaders evidence the provision required, adjustments attempted/considered, impact and risks, and work with the local authority/family toward appropriate specialist provision where necessary.





15. Roles and responsibilities
	Role
	Core responsibilities within this framework

	Principal / DSL – Ben Burpitt
	Strategic accountability; safeguarding leadership; ensures systems connect; resolves high-level barriers; oversees serious risk and external escalation.

	SENDCo / Inclusion/ Attendance / Behaviour – Kirsten Holland
	Leads SEND graduated response; supports assessment, APDR and reasonable adjustments; coordinates specialist advice/statutory processes; oversees inclusion provision. Leads attendance and behaviour systems; identifies patterns; coordinates targeted and intensive responses; links attendance/behaviour evidence with wider need.

	Assistant Principal/ Assessment – Helen Hopfl
	Supports whole-school implementation, quality assurance and coordinated response to pupils requiring additional support.

	Team Leaders – Verity Reid, Tasleem Sattar, Sheena Adatia
	First-line leadership support for teachers; ensure concerns are precise, provision is implemented and reviews lead to action.

	Pastoral – Maryam Danesh (ELSA), Jill Hurst (FSW), Zainab Meman (Attendance), Brady Robinson (Behaviour Mentor)
	Deliver defined support; contribute evidence and pupil/family voice; escalate concerns; avoid isolated working by feeding into the child’s coordinated picture.

	Class teacher
	Primary day-to-day responsibility for learning and inclusion; notices and records concerns; implements universal/targeted provision; communicates with family; contributes to APDR and review.

	Teaching assistants / support staff
	Implement agreed provision with fidelity; promote independence; observe and feed back impact; report safeguarding concerns immediately.

	DSL/DDSL team
	Receive and act on safeguarding concerns according to policy; coordinate with statutory agencies; ensure safeguarding information informs educational planning where appropriate and lawful.

	Parents/carers and pupil
	Contribute views, priorities, contextual information and feedback on impact; participate in planning/review in an accessible way.



16. Review, escalation and de-escalation
	At review, ask…
	Decision

	Is the intended outcome being achieved?
	Continue only if the provision remains necessary and proportionate; consider reducing support where independence/access can be sustained.

	Is there some impact, but not enough?
	Refine the plan: intensity, method, environment, adult approach, frequency or outcome may need adjustment.

	Has there been little/no impact despite faithful implementation?
	Reassess the barrier and formulation; seek additional expertise; consider escalation rather than repeating the same intervention.

	Has need/risk increased?
	Escalate promptly to the appropriate school lead and/or external pathway. Do not wait for the planned review where safety or welfare requires earlier action.

	Has the child become dependent on support?
	Review whether adult support can be faded, environment adapted or independence explicitly taught.

	Are several teams involved?
	Create one coordinated picture with clear lead responsibility, shared outcomes and agreed communication rather than parallel plans.

	Can the pupil step down?
	Plan de-escalation and monitor sustainability. Stepping down is a positive outcome, not withdrawal of care.



17. Recording and evidence
Evidence should be sufficient to support good decisions without creating unnecessary duplication.
	Keep / use
	Evidence of quality

	Core pupil information
	Accurate needs, strengths, pupil/family voice, relevant contextual and professional information.

	APDR / support plan where required
	Precise barrier; intended outcome; provision; frequency; responsible person; review date; measurable impact.

	Attendance data
	Patterns and trends, contact/support offered, barriers identified, agreed actions and impact.

	Behaviour / regulation evidence
	Antecedents/context, frequency/severity where useful, successful strategies, adjustments, pupil voice and review.

	Safeguarding record
	Chronology, concern, action, decision, rationale and outcome in the school’s safeguarding system.

	Intervention evidence
	Baseline and exit/ongoing measure; attendance/fidelity; evidence of transfer into classroom/life, not just intervention scores.

	Professional advice
	Recommendations translated into classroom/provision actions and reviewed for impact.

	Decision rationale
	Why support was started, changed, stepped up, stepped down, referred or ended.



	Avoid duplication
Where the information already exists in a reliable school system, reference/use it rather than copying it into multiple documents. The framework should make practice clearer, not heavier.




18. Quick decision guide
	Step
	Question
	Action

	1. NOTICE
	What has changed or is getting in the way?
	Describe observable evidence, not a label: e.g. 'leaves class during writing 4/5 days' rather than 'poor behaviour'.

	2. CHECK SAFETY
	Is there a safeguarding or immediate safety concern?
	YES → act immediately under safeguarding/emergency procedures. NO → continue.

	3. UNDERSTAND
	What might be contributing?
	Use One Child, One Picture: learning, communication, attendance, behaviour/regulation, mental health, safeguarding/context, sensory/medical, pupil/family voice.

	4. UNIVERSAL
	Is expected universal provision secure and accessible?
	Strengthen/adapt it first unless need/risk requires immediate additional action.

	5. PLAN
	What additional response is proportionate now?
	Set outcome, action, responsibility, success measure and review date.

	6. DO
	Was it delivered as intended?
	Implement consistently and record only what is useful.

	7. REVIEW
	What difference did it make?
	Continue, refine, step down or escalate based on evidence.

	8. COORDINATE
	Are multiple needs/teams involved?
	Agree a lead and one coherent plan/picture around the child.



19. Leadership assurance
Leaders can use the following questions in pupil reviews, inclusion meetings, QA and Academy Council reporting.
Can staff explain the barrier to this pupil’s access, learning, attendance, safety or wellbeing – not just name a category?
Is universal provision strong and are agreed reasonable adjustments actually visible in daily practice?
Is additional provision matched to assessed need, with a clear intended outcome and review point?
Can we show impact on the pupil’s lived experience: attendance, access, independence, regulation, communication, learning, safety or wellbeing?
Are pupil and parent/carer views shaping decisions?
Do safeguarding, attendance, behaviour, SEND and pastoral information connect, or are teams working in silos?
Are we escalating quickly enough where risk or persistent need requires it?
Are any pupils receiving high levels of support without a clear rationale, outcome or plan to build independence?
Where North Mead cannot reasonably meet need, is the evidence precise about what is required, what has been tried, the impact and the remaining risk/barrier?
Do staff know who to go to next and what they are responsible for themselves?
20. Key national references
	Reference
	Web address
	Why it matters

	Keeping Children Safe in Education 2026 (DfE, in force from 1 September 2026)
	https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
	Safeguarding duties, child-centred practice, early help, reporting and recordkeeping.

	SEND Code of Practice: 0 to 25 years (DfE/DHSC)
	https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
	Statutory SEND framework and graduated approach.

	Working Together to Improve School Attendance (DfE, updated July 2026)
	https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
	Statutory attendance responsibilities and support-first approach.

	Promoting and supporting mental health and wellbeing in schools and colleges (DfE, updated April 2026)
	https://www.gov.uk/guidance/promoting-and-supporting-mental-health-and-wellbeing-in-schools-and-colleges
	Whole-school approach, targeted support and referral.

	Mental health and behaviour in schools (DfE)
	https://www.gov.uk/government/publications/mental-health-and-behaviour-in-schools--2
	Understanding links between mental health, behaviour and support.

	Education inspection toolkits: supporting evidence base (Ofsted/DfE)
	https://www.gov.uk/government/publications/renewed-education-inspection-framework-supporting-evidence-base/education-inspection-toolkits-statutory-and-non-statutory-guidance-professional-standards-and-relevant-research
	Current inspection evidence base, including graduated response and action to remove barriers.



Document status
This framework is an operational North Mead document. It should be read alongside current Trust/school policies and current statutory guidance. Where legislation, statutory guidance or Trust policy changes, those requirements take precedence and this framework should be updated.
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